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CHAPTER 1: PROBLEM STATEMENT 
The demographic projections for the twenty-first century indicate that 
we are changing toward a United States where there is no common ethnic or racial 
majority. "In the twenty-first century, the United States will be characterized by a 
degree of diversity far above and beyond anything in our history" (Bachman, 1994, 
p. 77). 
Howe (1994) reports that the Hispanic population is increasing at a rate of 
five times that of the non-Hispanic whites, African Americans and Asian Americans 
combined. At this time, one in twelve people in this country trace their origin to Latin 
America. 
White, Black, Brown and Red -both native-born and immigrant 
"Hispanics/Latinos" are the fastest growing U.S. minority according to 
the U.S. Census.  Their numbers  22.4 million in 1991  -- are 
expected to double in 30 years and triple in 60.  The Hispanic 
birthrate is higher than that of the general population, and it  is 
estimated that immigration will continue at the present rate of 250,000 
per year. As a consequence of this natural increase and immigration, 
it is estimated that within 20 years Hispanics will become the nation's 
largest minority (Valdivieso & Nicolau, 1992, p. 5). 
In the past, the dominant power structure determined the common traditions 
and values of this country. Diverse cultural groups were expected to merge with the 
majority to assimilate (Hannan, 1992). And historically, education has reproduced 
the culture of the governing power structure (Carpenter, 1994). 2 
Table  1:  Population Characteristics, Resident Population  - Selected  
Characteristics, 1790 to 1991, and Projections, 1995 to 2050 (In thousands)  
POPULATION CHARACTERISTICS  
Resident Population - Selected Characteristics, 1790 - 1992  
and Projections, 1995 - 2050 (In thousands)  
Sex  Race 
Other 
Date  Male  Female  White  Black 
American 
Indians  Asian 
Hispani 
c origin 
and  and 
Total  Alaskan  Pacific 
Natives  Islander 
1790 (Aug. 2)2  (NA)  (NA)  3,172  757  (NA)  (NA)  (NA)  (NA) 
1800 (Aug. 4)2  (NA)  (NA)  4,306  1,002  (NA)  (NA)  (NA)  (NA) 
1850 (June 1)2  11,838  11,354  19,553  3,639  (NA)  (NA)  (NA)  (NA) 
1900 (June 1)2  38,816  37,178  66,809  8,834  351  (NA)  (NA)  (NA) 
1910 (Apr 15)2  47,332  44,640  81,732  9,828  413  (NA)  (NA)  (NA) 
1920 (Jan. 1)2  53,900  51,810  94,821  10,463  427  (NA)  (NA)  (NA) 
1930 (Apr. 1)2  62,137  60,638  110,287  11,891  597  (NA)  (NA)  (NA) 
1940 (Apr. 1)2  66,062  65,608  118,215  12,866  589  (NA)  (NA)  (NA) 
1950 (Apr. 1)2  74,833  75,864  134,942  15,042  713  (NA)  (NA)  (NA) 
1950 (Apr. 1)  75,187  76,139  135,150  15,045  1,131  (NA)  (NA)  (NA) 
1960 (Apr. 1)  88,331  90,992  158,832  18,872  1,620  (NA)  (NA)  (NA) 
1970 (Apr. 1)3  98,926  104,309  178,098  22,581  2,557  (NA)  (NA)  (NA) 
1980 (Apr. 1)45  110,053  116,493  194,713  26,683  5,150  1,420  3,729  14,609 
1990 (Apr. 1)4  121,239  127,471  208,704  30,483  9,523  2,065  7,458  22,354 
1991 (July 1)6  122,979  129,589  211,006  31,090  10,064  2,103  7,961  23,379 
1992 (July 1)6  124,493  130,589  212,912  31,635  10,535  2,134  8,401  24,238 
1995 (July 1) 7  128,685  134,749  218,334  33,117  11,982  2,226  9,756  26,798 
2000 (July 1) 7  135,101  141,140  226,267  35,469  14,505  2,380  12,125  31,166 
2005 (July 1) 7  141,121  147,165  233,343  37,793  17,151  2,543  14,608  35,702 3 
Table 1: Continued: 
POPULATION CHARACTERISTICS  
Resident Population - Selected Characteristics, 1790 - 1992  
and Projections, 1995 - 2050 (In thousands)  
Sex  Race 
Other 
Date  Male  Female  White  Black 
American 
Indians  Asian 
Hispani 
c origin 
and  and 
Total  Alaskan  Pacific 
Natives  Islander 
2005 (July 1) 7  141,121  147,165  233,343  37,793  17,151  2,543  14,608  35,702 
2010 (July 1) 7  147,187  153,245  240,297  40,224  19,910  2,719  17,191  40,525 
2015 (July 1) 7  153,517  159,599  247,542  42,797  22,777  2,904  19,873  45,719 
2020 (July 1) 7  159,897  166,045  254,791  45,409  25,743  3,090  22,653  41,217 
2025 (July 1) 7  160,012  172,326  261,531  48,005  28,802  3,278  25,524  51,217 
2050 (July 1) 7  192,098  199,933  285,591  61,586  44,854  4,346  40,508  88,071 
NA Not Available.  Persons of Hispanic origin may be of any race. 2 Excludes Alaska and Hawaii. 
3 The revised 1970 resident population count is 203,302,031; which incorporates changes due to errors found 
after tabulations were completed. The race and sex data shown here reflect the official 1970 census count; see 
text, Section 1. 4 The race data shown have been modified; see text, section 1, for explanation. 5 See footnote 
4, table 1. 6 Estimated. 7 Middle series projection; see table 3. 
(Statistical Abstract of the United States, 1994, U.S. Department of Commerce, Economics and Statistical 
Administration, Bureau of the Census.  114th Edition.) 
The metaphor of this country as a melting pot of society needs to be 
transformed to one of a mosaic constantly changing and in which the pieces do not 
connect together perfectly (Cortes, 1986). National cultures should be seen as 
contributions to our shared diverse culture while at the same time each group keeps 
its own identity (Tiedt & Tiedt, 1990). 4 
Today, national thinking has changed, and educators and political leaders 
"are moving to provide equity for all citizens of the United States" (Tiedt & Tiedt, 
1990, p. 13). These changes are reflected in legislative and judicial decisions made 
in the United States during the last forty years (Ovando & Collier, 1985). 
According to Banks (1994) it is through multicultural education and the 
educational community that the tools for these changes are provided. Schools need 
to recognize that their role is one of change agent in society. Educators, at least in 
part, are responsible for preparing citizens of the new global community (Bachman, 
1994). 
As an educator and a Latino I  believed it was important to accept this 
responsibility. As a result of my beliefs, I wanted to use education to create a bridge 
of understanding between the mainstream American students and groups with 
diverse cultural backgrounds by presenting: 
a curriculum unit that examined the social and educational problems of 
Latinos, 
the rich history of Latin America, 
a critical examination of the cultural differences, between mainstream 
Americans and Latinos, 
the effects of discrimination and inequality in society, 
and the struggle by Latinos to succeed and gain respect in mainstream 
America. 
My research question was: 5 
How do students in my Spanish Class respond when presented with 
information concerning Latino history and sociocultural realities in addition to a 
standard Spanish One Curriculum? 
My plan was to teach a Latino culture unit to my Spanish One class at the 
site school. The research project was designed to document and analyze the impact 
of the curriculum on my students. I accomplished this by keeping a daily journal in 
which  synthesized students' comments and opinions as well as issues that I 
surfaced when I taught the unit.  In addition, students kept a weekly journal in which 
they recorded any information they wanted to share with me regarding their feelings 
and reactions to the class and the Latino culture unit. 
The goals of this project were to: 
increase my students' awareness of similarities and differences among 
diverse cultural, racial, ethnic, and religious groups. 
generate in my students the desire to create and maintain a truly equal 
society in which the power distribution is evenly divided among all members. 
My long range plan was to promote in students the desire to reconstruct 
knowledge and to develop a clear understanding of the ways in which their learning 
relates to being empowered. According to J. Cummins (1986) the task of educators 
is to provide: 
conditions of learning that support identity formation of students 
the ability to generate knowledge 
an accurate historical as well as current perspective of the division of power 
and resources in society. 6 
The process necessary to change the structure of the educational system 
needs to start with the commitment of practitioners to acquire information that will 
be of help to students from diverse cultural backgrounds. The educational 
community can provide the means to help all humanity understand our mutual 
interconnectedness (Flood, 1994).  Schools should provide a safe atmosphere 
where students are encouraged to identify, acknowledge, and develop their own 
cultural roots. The main factor in engaging all learners is helping students relate 
lesson content to their own backgrounds (Wlodkowski and Ginsberg, 1995). 
It is important to emphasize the positive effects of bilingual education for 
mainstream as well as language minority students. Schools should: teach foreign 
languages earlier; encourage students to maintain bilingual skills if they speak a 
language other than English at home, and the faculty should be encouraged to learn 
a second language and attend seminars in foreign cultures (Cataldi,  1994). 7 
CHAPTER 2: REVIEW OF THE LITERATURE  
2.1  Multi-cultural Education 
2.1.1 Definition 
Multi-cultural education is a term that represents an educational reform 
movement whose major goal is to change the structure of educational institutions. 
The change desired is to provide an equal chance for all students to achieve 
academically in school regardless of their race,  religion, gender, or ethnic 
backgrounds. (Banks, 1989). 
Tiedt & Tiedt (1990) define Multi-cultural education as vital to teaching and 
learning at all levels.  It is an essential part of the curriculum and central to the 
education of all children, majority and minority. Identification of the many cultures 
represented within any classroom provides the foundation for true multiculturalism. 
An extensive definition of Multi-cultural education is provided by Sonia Nieto, 
(1992, p. 208). She states that Multi-cultural education 
...is a process of comprehensive school reform and basic education 
for all students. It challenges and rejects racism and other forms of 
discrimination in schools and society and accepts and affirms the 
pluralism...students, their communities, and teachers represent...lt 
permeates the curriculum and instructional strategies used in 
schools...interactions...and the nature of teaching and learning...uses 
critical pedagogy...and focuses on knowledge, reflection, and action 
as the basis for social change. Multi-cultural education furthers the 
democratic principles of social justice." 
According to Nieto, Multi-cultural Education has seven basic characteristics: 
1.  Multi-cultural Education is anti-racist education. 8 
2.  Multi-cultural Education is basic education. 
3.  Multi-cultural Education is important for all students. 
4.  Multi-cultural Education is pervasive. 
5.  Multi-cultural Education is education for social justice. 
6.  Multi-cultural Education is a process. 
7.  Multi-cultural Education is critical pedagogy. 
2.1.2 Goals and Objectives 
Tiedt & Tiedt, 1990, list the goals of Multi-cultural education as being:  
World harmony;  
Awareness which will allow us to live in the world with diverse people;  
Understanding that the communities which make the pieces of the mosaic  
in the United States are "human beings with similar needs and aspirations"  
(ID. 5);  
Acknowledgment that we live in an interdependent world.  
Through Multi-cultural education students will:  
Develop positive self-esteem and become aware of their own cultures.  
Impart to others the right to self-esteem and compare their own cultures  
with others.  
Recognize and identify similarities and differences of diverse cultures in the  
United States and learn that "different is not synonymous with deficient" (p.  
6).  9 
Explain stereotyping and prejudice thinking and apply critical thinking to deal 
with issues in school, the community, and the world. 
2.1.3 Curriculum 
Tiedt & Tiedt (1990) describe Multi-cultural education as a process that 
involves every member of society, majority and minority. The goal is world harmony 
in order to live peacefully. This can be accomplished by developing a Multi-cultural 
education curriculum that fosters awareness and acceptance of diversity. They 
recommend the integration of Multi-cultural education into reading and language 
arts courses, Multi-cultural education across the curriculum, and Multi-cultural 
teaching around the year. 
Grant & Sleeter (as cited in Banks, J. A. & McGee Banks, C.A., 1989, 46-55) 
describe four of the most widely used approaches to Multi-cultural education: 
A.	  Teaching the Exceptional and Culturally Different - in which the goal is to 
help students acquire the cognitive skills and knowledge expected of the 
average mainstream student. 
B.	  Human Relations Approach  which deals with individual differences and 
similarities. This approach focus on attitudes and feelings students have 
about themselves and each other. 
C.	  Single-Group Studies  studies a particular group of people and stresses 
awareness, respect and acceptance for the group. 
D.	  Multi-cultural Education Approach.- in which the goal is to reform the total 
educational process for all children. 10 
Schools, in the last thirty years, have worked to establish an increasingly 
multiethnic curriculum. Banks (1989) has identified four levels of integration of 
ethnic content in the curriculum: 
Level 1  The contributions approach: which includes diverse heroes, holidays, 
and cultural elements such as food, dances, and music to the 
curriculum. 
Level 2  The additive approach: which entails adding a book, a unit, or a 
course to the curriculum without making major changes to it. 
Level 3  The transformation approach: the framework of the curriculum is 
changed so students can view concepts from several ethnic 
perspectives. 
Level 4  The social action approach: which helps all students acquire skills to 
be reflective social critics and participants in social change. 
2.1.4 Sampling of Successful Programs 
An important factor in the success of a Multi-cultural curriculum is the 
development of programs that facilitate the achievement of its goals and objectives. 
The celebration of cultural diversity allows students to achieve both academic and 
developmental success (Heller, 1995). 
Some examples of programs which have stressed appreciation of diversity 
are: The Maine Studies Program, in which students understand why they are 
different and why they are the same (Flood, 1994); St. Paul Island School where 
students are connecting with local culture and are learning to value being Aleut and 11 
understanding their heritage (Rowe & Probst, 1995), Descubrimiento/ Finding Out 
in Passaic School District, The Pajaro Valley Family Literacy Experience, The 
"Orillas" Project (Cummins, 1989); SPARCS (Solving Problems and Revitalizing 
Curriculum in Science) a Multi-cultural science education program in Omaha, 
Nebraska, that attracts all kinds of students to science (Johnson, Mitchell & Kean, 
1994); The Human Mosaic Project, an art project in New York which helps students 
learn tolerance through collaboration (Gura, 1994). The Community Relations 
Services (CRS) of the United States Department of Justice created a prevention 
action program to reduce racial tension among students of different ethnic 
backgrounds.  It was used in Stockton, California, in a Multi-cultural school (Huie, 
1989). 
2.2  Bilingual Education 
2.2.1 Immersion 
Ovando & Collier (1985) describe Immersion Bilingual Education used 
extensively in Canada and the United States as being a program designed for 
English-speakers who are learning a second language.  In immersion programs, 
curriculum activities are taught in the target language. The new language is the 
medium as well as the object of instruction. Immersion programs might take the 
form of being: 
Total or partial, determined by the time dedicated to instruction in the second 
language. 12 
Early or late immersion, determined by level of entry of the second language. 
Two-way or dual language, determined by the population of students who 
enter the program. 
The United States, according to Curtain & Peso la (1994), has developed 
programs to teach bilingual education classes for non-English speakers and limited-
English proficient speakers, while at the same time providing mainstream American 
students with the opportunity to learn new languages. 
Two-way immersion, also termed two-way bilingual, dual language, or 
developmental bilingual education programs are similar to regular immersion 
programs except that they are designed to serve native speakers of the target 
language as well as native English speakers. Both groups are assigned to the 
same class and attend the same instruction. Students learn subject matter through 
their native language and the target language and relate mutually with native 
speakers of the language they are learning. 
Research indicates that these programs have been implemented at the 
elementary as well as the secondary level and have been very successful 
(Cummins, 1992). The goals of two-way bilingual programs are stated by the 
National Clearinghouse for Bilingual Education (1990): 
"Language minority students will become literate in their native 
language as well as in English." 
"Language majority students will develop high levels of proficiency 
in a second language, while making normal progress in first-
language development." 13 
Both language groups will perform academically at their grade level, develop 
positive attitudes toward the two languages being learned and toward the 
communities they represent, and develop a positive self-image" (Curtain & 
Peso la, 1994, p. 78). 
The educational community needs to understand the potential learning gains 
provided by two-way immersion bilingual programs. Educators need to start a 
dialogue with parents and the community to share this knowledge. The goal is to 
erase the fear that exists in mainstream society of losing the  English language. 
Instead teachers should emphasize the benefits of bilingual education such as 
being able to communicate and understand more than one language and culture in 
our global community. 
2.2.2 Second Language Acquisition 
Krashen & Terrel  (n.d.) have  developed five hypotheses of second 
language acquisition theory: 
The Acquisition-Learning Hypotheses  adults acquire language by using 
language for real communication.  It is subconscious, you learn it as you 
hear it.  It is implicit knowledge and formal teaching does not help. Learning 
is the conscious study of the language. It is explicit knowledge and formal 
teaching helps. 
The Natural Order Hypotheses  grammatical structures are acquired in a 
predictable order. 14 
The Monitor Hypotheses - conscious learning can only be used as a Monitor 
or editor for adults learning a second language. There needs to be two 
conditions for the Monitor to be used successfully: the person has to know 
the rules of the second language, and has to have time to think how the 
language is being used. 
The Input Hypotheses  refers to acquisition, not learning. We acquire by 
understanding, with the help of context, and by hearing language above our 
current level of proficiency. Speaking ability emerges gradually; acquirers 
understand the message when the input is at a higher level and they are 
ready to acquire the grammatical structures. 
The Affective Filter Hypotheses the affective filter acts to prevent input from 
being used for language acquisition. Those learners with the best attitudes 
have a low affective filter hence environments which encourage low anxiety 
among students produce best results in language acquisition. 
2.2.3 The Natural Approach and Second Language Acquisition 
Stephen Krashen has developed the  Natural Approach to language 
instruction.  It is simple to use and it can be adapted to different setting and types 
of students. The Natural Approach can be used in foreign language classes, 
bilingual programs, adult education, etc.  It can be adapted to deal with different 
cognitive styles and with adults as well as with children.  Krashen's Natural 
Approach Guidelines include: 15 
1.	  The goal is communication skills: Communicative ability and not grammatical 
accuracy is emphasized. 
2.	  Comprehension precedes production: The first task for teachers is to help 
acquirers understand what is being said to them. Instructors should always 
use the target language, the topic should be relevant to the students, and the 
instructor should emphasize comprehension. 
3.	  Production emerges as the acquisition process begins: Production happens 
in stages. The first one is nonverbal communication, followed later by using 
single words, combinations of words, phrases, sentences and finally by more 
complex communication interactions.  Students are not forced to speak 
before they are ready. Speech mistakes are not corrected if they do interfere 
with communication. 
4.	  Acquisition activities are central: The curriculum is organized by topic not 
grammatical  structure.  Grammar will  be acquired  if  goals  are 
communicative. But if goals are grammatical, some grammar will be learned 
and very little acquired. 
5.	  The affective filter should be lowered: The classroom environment should be 
conducive of acquisition.  Instructors should present topics which are 
relevant to students and should encourage students to express themselves 
freely. 16 
2.2.4 Cooperative Learning and Second Language Acquisition 
Small group activities have been found to be very successful in learning and 
practicing a second language and providing at the same time subject matter 
mastery. McGroarty, 1991, (as cited in Holt, D. D., 1993, 19-46) lists the benefits 
of cooperative learning and second language acquisition: 
Cooperative learning facilitates language development by allowing the  
opportunity to listen to more language with greater complexity.  
The process of asking and answering questions in groups produce  
redundancy and growth of comprehension.  
Appropriate levels of accuracy are seen when students are interacting with  
peers.  
Provides and encourages more verbal input.  
First language abilities are used to achieve tasks.  
There are increased opportunities for natural correction.  
American classrooms today have students from a variety of ethnic, cultural,  
religious, language and social class groups. For teachers to understand diversity 
and be effective in a pluralistic society, a study of comprehensive Multi-cultural 
education and the specialized study of ethnic and cultural groups, is needed. 
2.2.5 Language and Culture 
There is significant research information that supports the incorporation of 
native languages and cultures in schools. Language minority students use the 17 
knowledge and skills acquired in their native language to learn English.  This 
approach both empowers learners and makes them be more successful in schools 
(Howe, 1994; Scarcella, 1991; Cummins, 1989). Mainstream students also benefit 
by learning a second language and culture (Curtain & Peso la, 1994). 
2.3  Assimilation 
"In English-speaking countries the classic way up for immigrant minority 
groups has been to assimilate. Only those who have learned to merge their identity 
with the majority culture have been accepted by the majority" (Hannan, 1992, p. 84). 
Historically, education in the United States has reproduced the traditions, values 
and culture of the dominant power structure. Eurocentrism is a political view in 
which the values of the European cultures are seen as superior and the only ones 
acceptable. It has justified subordination of people from different backgrounds 
(Carpenter, 1994). "When we can understand racism as a systemic problem and 
not only as an individual's dislike for a particular group of people, we can better 
understand the negative and destructive effects it can have" (Nieto, 1992, p. 22). 
Jones (1981) identifies three levels of racism: individual, institutional, and cultural. 
It is when the three interact that racism is most harmful. It is important to note that 
racism is "specifically directed against racial groups" (Nieto, 1992, p. 23). 
Discrimination is the treatment or consideration of people, in favor of or 
against, based solely on the group, class, category to which they belong (Steein & 
Urdang, 1979). As a consequence of discriminatory behaviors, some groups are 
denied basic needs while injurious policies and practices are created with hurtful 18 
intent. Prejudice consists of preconceived feelings, opinions, or attitudes, especially 
of a hostile nature, directed against a racial, religious, or national group (Steein & 
Urdang, 1979). 
Schools are mirrors of society and as such they respond and reflect the 
larger community. Perhaps open expressions of racism are not as predominant now 
as in the past but we need to keep in mind that the consequences of racism are 
always negative (Nieto, 1992). 
2.4  The Melting Pot Theory 
The theory of the Melting Pot, in which Anglo culture and the English 
language is universalized, has been the traditional way to assimilate into the 
American mainstream. But this Melting Pot paradigm does not adequately describe 
our society. In the words of University of California historian C. E. Cortes (1986, 
p.v): "Rather than a melting pot, a more cogent metaphor for the United States is 
that of a mosaic, but a constantly shifting mosaic in which the multi-hued pieces do 
not always fit together perfectly, as if an ongoing historical earthquake has been 
challenging the society to attempt to resolve the unresolvable." 
In the past, diverse ethnic groups have experienced overt forms of 
discrimination in schools which included withholding of education, segregation, and 
forcing students into boarding schools. Latino communities, as well, have suffered 
devaluation under the American Melting Pot theory: 
"I  will not speak Spanish at school," wrote the young Mexican-
American boy. The words increasingly covered the chalkboard, as he 
repeated and repeated the teacher-imposed penance.  The 19 
punishment: to write that sentence 50 times after school. The crime: 
having been caught speaking Spanish with his Latino classmates 
during recess. Such was the process known as "Spanish Detention," 
once a hallowed type of traditional retribution aimed at imposing 
conformity on Hispanic students (Cortes, 1986, p. 3). 
The Melting Pot has failed to provide access to the American dream of a 
high-quality education and economic self-determination to Latinos. Howe (1994) 
said that, "Compared to blacks or whites, Hispanics enter school later, leave school 
earlier, and are less likely to complete high school and enter or complete college" 
(p. 42). Graves (1994) reported that, in this state, the case was much the same: 
Ethnic drop out data for 1992-93 were: Anglo, 5 percent; African 
American, 8.5 percent; Hispanic, 14 percent; Asian/Pacific Islander 
3.75  percent); and American First Nations, 9 percent.  Statistical 
changes between 1990 and 1993 also were revealing. The dropout 
rate for Anglos and Asian/Pacific Islanders during the reporting period 
slightly decreased, while dropout rates for Hispanics and  Native 
Americans increased steadily (Oregonian, 15 Feb. 1994). 
2.5  Today's Sociocultural Realities 
2.5.1 Diversity 
American classrooms today have students from a variety of ethnic, cultural, 
religious, language and social class groups. For teachers to understand diversity 
and be effective in a pluralistic society, a study of comprehensive Multi-cultural 
education and the specialized study of ethnic and cultural groups, is needed. 
Tiedt & Tiedt (1990) remark that in multicultural education diverse cultural 
background groups contribute to the national culture while at the same time they 
keep their own identity. In this manner ethnic heritage is seen with pride instead of 20 
shame for being different. Cultural diversity is seen as "a strength and not a 
weakness" (p.7). The perception is that United States is not a melting pot but rather 
a "tossed salad" (p. 7) or a "mosaic" (Cortes, 1986). 
Whether members of diverse cultures are seen as "pieces in a mosaic" or 
ingredients in a "tossed salad" society needs to acknowledge and celebrate 
everyone of these diverse groups. Schools, in order to provide equality to all, need 
to develop curricula which reflects this goal. 
Students from diverse cultural backgrounds in general, and Latinos in 
particular, have rich and unique histories that need to be taught in schools in order 
for everyone to learn about their past and to instill pride in their cultures. Mainstream 
students, as well, need to become aware of the history and culture of diverse 
groups in  order to discourage their attitudes of racism, stereotypes, and 
discrimination. 
Today's negative climate towards affirmative action (Thomas, et al., 1995) 
as well as legal and illegal immigration issues indicate that there are still problems 
that need to be addressed in order to promote equality in every aspect of our 
society. These episodes denote a lack of tolerance towards diverse cultural 
background groups in general. 
2.5.2 English as Official Language 
One issue that continues to surface in conversations about our changing 
society is making English the official language of United States. Baron (1990) states 
that this occurs when there is a perceived threat of the loss of a common language. 21 
The idea to make English the official language and limit other languages arises in 
times of economic and political change. At the same time non-English speakers are 
seen as "subversive, unemployable, or resistant to assimilation" (Baron, 1990). 
S. Santiestevan (1991)  conducted a study on the future of the use of 
Spanish in  United States. The results were that Latinos (native-born and 
immigrants) learned to speak English and they wanted their children to speak 
English too. After 10 years, seventy five percent of Latinos in the United States 
spoke English and nearly all of their children communicated solely in English. 
Immigrants remained bilingual and used both languages for different circumstances. 
Seventy percent of the immigrant children, between five to nine years old at the time 
of arrival, speak English on a regular basis after nine months. Four years later 
nearly all speak English regularly and thirty percent prefer English to Spanish. In 
nine years, sixty percent have shifted to English, and in 14, seventy percent have 
abandoned the use of Spanish as a daily language. After fifteen years, seventy-five 
percent of all Latino immigrants use English everyday. 
As we can see from the results of this research the future of the English 
language is secure. Immigrants in this country want to and learn to speak English. 
The challenge now remains for society and schools to encourage second language 
capabilities for all in order to celebrate differences and provide equal opportunities 
to all. 22 
2.6  Solutions - Practical information to use in the classroom 
2.6.1 School's Restructure 
Banks (1994) insists that we need to restructure our institutions in order to 
incorporate all citizens and that multicultural education provides the tools for this 
transformation. The role of schools and educators in this process is paramount. 
Schools should encourage the teaching of foreign languages and the education of 
mainstream students would be greatly enriched from the addition of foreign 
languages and culture in the school curriculum. 
Traditionally schools have a mainstream-centric curriculum (Banks, 1989, 
p.189). The consequence of this practice has been found to have a negative effect 
on mainstream children because it 
presents a distorted sense of reality, 
provides a false idea of the relationship between mainstream and culturally 
diverse groups, 
prevents knowledge from different perspectives being acquired, 
fails to provide students of the mainstream culture with alternative cultural 
perspectives. 
The need to make adjustments to empower all students is more evident now 
given the increased number of diverse populations in our schools.  School 
personnel need to recognize their role as change agents in society, with the 
responsibility for preparing citizens of the new global community. But the first step 
needs to begin with the educators themselves. 23 
2.6.2 Teacher's and Administrator's Roles 
In the educational framework, administrators and teachers play a crucial role 
in  helping this country develop the  Multi-cultural  citizens needed  in  our 
interdependent world. As Bill Hannan states in 1992: 
In a Multi-cultural society, an ideal school would equip its pupils both 
to understand and to create their own society. The school's course 
would reflect in its content the Multi-cultural nature of the society, and 
in its methods would require pupils to define and to criticize the nature 
of the society. The content is reality, the method critical reflection (p. 
86-87). 
Ernest Boyer in Tiedt & Tiedt (1990, p. 25) believes that now is the time for 
administrators and practitioners to center their energies on the "dignity and potential 
of every student". Tiedt & Tiedt continue by listing teaching strategies and elements 
needed for learning. Practitioners should use the following techniques while 
teaching: questioning, cooperative learning, and hands-on activities. For learning 
to occur there needs to be: factual knowledge, up to date information, and help in 
providing an efficient delivery system. 
The teacher's attitudes and expectations have been demonstrated to be 
central to the success of any Multi-cultural education program. To begin the process 
of providing equal educational opportunities, practitioners need first to be aware of 
their own culture and their own expectations in the classroom. Scarcella (1990, p. 
171) lists some of the mainstream American teacher expectations as being: 
1.  Active participation of students in classroom activities and discussion. 
2.  Students showing their own creativity in completing tasks. 
3.  Students learning through questioning. 24 
7 
4.	  Students completing their work on their own. 
5.	  Students learning critical and analytical thinking. 
6.	  Students expressing their opinions even if they contradict those of the 
teacher. 
Students needing to ask questions. 
Bachman (1994, p. 72) describes a "cross-cultural awareness continuum" 
which educators must follow in order to become effective in a Multi-cultural 
environment: 
Self-awareness (our own value system) 
Cognizance of one's own culture 
Awareness of racism, sexism, poverty 
Appreciation of individual differences 
Comprehension of other cultures 
Sensibility towards diversity 
Teaching effectiveness 
2.6.3 Teaching Strategies 
2.6.3.1 Teaching Ethnic Content 
Banks (1989) provides directions to help educators teach ethnic content and 
to function more effectively in multiethnic classrooms and schools: 25 
1.	  Teachers are the most important factor in the teaching of ethnic content. 
They need to have knowledge, attitude and skills to teach students and 
confront racism in the classroom. 
2.	  Knowledge of ethnic groups is necessary. 
3.	  Teachers need to be aware of their own biases and racial attitudes. 
4.	  The environment should provide positive images of diverse groups. 
5.	  Teachers must be sensitive to a student's racial and ethnic attitudes. 
6.	  Teachers must be selective in their choice of teaching tools. 
7.	  Teachers should use many different kinds of materials to supplement 
textbooks in order to portray a variety of ethnic groups. 
8.	  Teachers need to be aware of their own cultural and ethnic heritage. 
9.	  Teachers should be attentive to "the possible controversial nature of some 
ethnic studies materials" (p. 204) and should use less controversial teaching 
tools. 
10.	  Teachers should monitor the developmental level of their students. 
2.6.3.2	  Basic Interpersonal Communication Skills (BICS) 
and Cognitive Academic Language Proficiency 
(CALP) 
Another factor which is important for educations in the Multi-cultural 
classrooms of today is knowledge of language development and acquisition. This 
is crucial for the understanding of non-English-speaking students' achievement in 
schools. Two issues that are crucial in this awareness are the amount of time 
required to learn a language, and the difference between conversational and 26 
academic skills. Educators need to differentiate between BICS (Basic Interpersonal 
Communication Skills) and CALP (Cognitive Academic Language Proficiency) and 
the amount of time it takes minority children to acquire these skills. 
Conversational skills often approach native-like levels within about two years 
of exposure to English whereas a period of five years or more may be required for 
minority students to achieve academic aspects of language proficiency as well as 
native speakers (Collier, 1987; Collier & Thomas, 1988; Cummins, 1981, Wong 
Fillmore, 1985). 
Academic language proficiency refers to both reading and writing abilities and 
to content areas where students are required to use their language abilities for 
learning, e.g. science, social studies, etc. (Cummins, 1989, pp. 26-27). 
2.6.4 Lesson Plans Design 
Tiedt & Tiedt (1990) present a process for designing lesson plans. It includes 
five steps. The first step is to establish the objective of the lesson. This has to 
address the affective domain as well as the cognitive. The second step is to select 
procedures and materials to be used in order to reach the objectives. In the third 
step, teachers decide what students will do in response to the stimulus. The fourth 
step is to choose how students are going to share their learning. In the fifth step, 
teachers will evaluate learning by involving student's performance. 






The acronym SAFE will help teachers to use these four elements while 
developing lesson plans that are "theoretically sound learning experience". 
2.6.5 Multi-cultural Education in Specific Content Areas 
Richard-Amato & Snow (1992) present practical ideas on curriculum 
integration and multicultural education in specific content areas. These are for 
teachers to use and adapt in classrooms as part of the multicultural education 
curriculum. For this chapter I have chosen arbitrarily to explain these ideas by 
focusing on physical education and music. Torbet & Schneider (as cited in Richard-
Amato & Snow ,1992, 356-363), describe how to use games/activities in 
multicultural physical education: 
...stress cooperation as opposed to competition, equalization as 
opposed to elimination, inclusion as opposed to exclusion, choices as 
opposed to mandates, and success (every player a winner) as 
opposed to  failure.  By focusing on bonding and autonomy 
simultaneously, students are encouraged to become respected 
members of the group without losing individual integrity. 
Jack P. B. Dobbs, (as cited in Richard-Amato & Snow, 1992, 364-369) in 
music as multicultural education, defines music as "a universal medium of 
expression for the deepest feelings and aspirations that belong to all humanity". He 
believes that through music, awareness and sensitivity to other cultures can be 
developed. 28 
2.7  Summary 
Multicultural education has been controversial because it advocates a 
revision of the assumptions and values underlying so much of the western 
educational curriculum and methodology. 
"Multicultural  education  curriculum  should  present  analysis  and 
reconstruction of historical power struggles, including the social conditions and 
inequitable power relations behind historical events" (Carpenter, 1994, p. 64-65). 
Change usually generates anxiety; the need for change due to cultural 
awareness increases that anxiety among certain individuals (Heller, 1995). Higher 
education systems can help students become part of the solution by expanding their 
curricula to reflect the multicultural nature of the United States. 
Foreign language departments should develop classes, workshops and 
programs to teach about diverse cultures. One example of this would be the class 
devised by the University of Wisconsin at Stevens Point, "Hispanos en los Estados 
Unidos: identificacion e identidad". The Department of Spanish created an 
introductory level class on United States Hispanic cultures. Their goal was to 
counter negative comments and ideas regarding Hispanics by providing accurate 
information to mainstream students (Ruscioletti, 1994). 
Recruitment of educators from diverse background, parental and community 
support, and positive minority role models are some of the ways in which the 
educational community can provide a successful school environment in our 
multicultural classrooms today. The gains from growing up bilingual should also be 
stressed. According to Cataldi, 1994, schools should: 29 
Offer the teaching of foreign languages earlier.  
Encourage bilingual skills if students speak a language other than English at  
home.  
Promote second language acquisition for educators.  
The challenge for the educational system is to embrace and adopt different  
cultures while encouraging students to maintain their own identities. The task for 
minorities is to remember that we are also Americans and we are one piece in the 
"mosaic" that this country has become. We do not need to give up our identity to 
belong. Instead, we need to share it in order for society to benefit. 30 
CHAPTER 3: RESEARCH METHODOLOGY  
At a time when the demographics of American culture are changing, the 
necessity to promote better relations among all members of society is crucial (Banks 
& Mcgee Banks, 1989). Today, more than ever, schools have to provide our youth 
with tools to function in a diverse and pluralistic society. 
3.1 Setting 
The high school that was the site of this study is located in a small rural town 
near the coast. Due to its location, the community has been quite isolated from the 
trends and changes taking place in the rest of the country. However, there has 
recently been an influx of Latinos families who have settled in another town close 
to this community. (See Tables 2 and 3) 
Even though this influx of newcomers did not directly impact the site school 
for this study, the ramifications were evident. Latinos were seen in the vicinity as 
consumers and employees. I used this unique opportunity to create and present a 
multicultural unit of study to my Spanish One students. 
My goals were: 
to convey to students the problems and issues of ethnically-diverse groups 
as they attempt to adapt to the majority culture while attending public 
schools; 
to promote awareness and understanding towards diversity. 31 
Table 2: Oregon's Hispanic Population 
OREGON'S HISPANIC POPULATION 
Oregon's Hispanic population boomed from 1990-93, growing at more than four 
times the rate of the state's population. 
Hispanic* 
in thousands 






1990  1993  
1990  1993 
Total  2,842,321  3,038,000 
White  2,684,543  2,855,150 
Black  47,017  51,250 
Asian*  70,329  86,100 
Native  40,522  45,500 
American* 
The Oregonian, June 6, 1996 
Asians include Pacific Islanders, Native Americans include Eskimos and 
Aleuts. Hispanics may be of any race. 
The 1993 population estimates are not counted and thus are subject to error. 
Source: Center for Population Research and Census School of Urban and 
Public Affairs, Portland State University. 32 
Table 3: Oregon's Hispanic Population (Clackamas, Marion, Multnomah and 
Washington counties) *Asians include Pacific Islanders. Native Americans include Eskimos and Aleuts. Hispanics 
may be of any race. The 1993 population estimates are not counts and thus are subject to error. Source: Center for Population 
Research and Census School of Urban and Public Affairs, Portland State University. 
Clackamas Co.  Hispanic*(in thousands) 
10,000  9,329 
1990  1993 
Total  278,850  302,000 
8,000 
7.129 
White  270,814  291,710 
6,000 
Black  1,144  1,582  4,000 
Asian*  4,869  6,459  2,000 
Native American*  2,023  2,249 
1990  1993 
Hispanic* (in thousands) 
Marion Co.  25,000  23,425 
1990  1993  20,000  18,390 
Total  228,483  247,400 
15,000 
White  218,295  235,840 
10,000 
Black  2,262  2,286 
Asian*  4,272  5,033 
5,000 
Native American*  3,654  4,241 
1990  1993 




1990  1993 
25,000 
Total  583,887  615,000 
20,000  18,226 
White  513,621  535,951 
15,000  1 
Black  35,598  37,774 
10,000 
Asian*  27,605  33,925 
5,000 
Native American*  7,063  7,350 
0 
1990  1993 
Washington Co.  25,000 
Hispanics* (in thousands) 
1990  1993  20,000 
20,731 
Total  311,554  351,000 
15,000  14,401 
White  293,899  328,566 
10,000 
Black  2,140  2,800 
Asian*  13,582  17,261 
5,000 
Native American*  1,933  2,373  o 
1990  1993 33 
In order to achieve these goals, I included in the curriculum information about 
common cultural traits among Latinos in United States,  difficulties encountered 
when adjusting to a new culture and language, contributions of Latinos to society, 
effects of discrimination and inequality, second language acquisition skills as well 
as teaching Spanish language and information about Latin American cultures. 
3.2 Population 
The high school has a population of 479 students. The ethnic composition 
of the school  is:  Ethno-European heritage and approximately 17% Native 
Americans. The other 3% of the school's population is represented by Latino, Asian 
and African-American students. 
The class in which I conducted my research had 19 students from grades 
nine to twelve.  The ethnic composition of the students was: Asian, Native 
American, and mainstream American students. There were no Latinos in the class. 
The majority of the class, 78%, was Ethno-Europeans. 
Ethnicity was determined by the students' acknowledgment of their ethnic 
background. All students were English speakers. One was identified as Attention 
Deficit Disordered and another as an at-risk student (concluded by past patterns of 
behavior and absenteeism from school). 34 
3.3 Researcher's History 
The acceptance and success of Latinos in this society are topics which are 
relevant and personal to me.  I am a Latina and a teacher.  I have lived for twenty 
five years in the small coastal rural community which was the site of the research 
project. 
I am a single parent, raising my children here. During the years I have seen 
and personally encountered positive and negative attitudes toward me and my 
children.  I have found support and nurturing from many people. But, I have also 
met stereotyping, discrimination, resentment and misunderstandings. 
When I first arrived in the community, there were only a handful of Latinos 
residing in the area.  I had to adjust and immerse myself in the mainstream 
American culture.  It is at this stage that I became painfully aware of the lack of 
knowledge and understanding that the mainstream culture has toward diverse 
populations.  I was confronted with unpleasant experiences which instill in me the 
desire to foster awareness of the socio-cultural reality that Latinos face everyday. 
I was unable to find meaningful employment even though I had attended a 
prestigious university in my country of origin.  I decided to further my education and 
get a degree from an American university. At this point I chose to become a teacher 
to share my knowledge and understanding of two languages and cultures. 
I have been in the education field for twenty years now and my career has 
been a source of constant learning and challenging experiences.  I have found that 
regardless of my education and background  have been stereotyped and I 
discriminated against.  I have to confess that this bothered me very much for a while 35 
but eventually I realized that I have a gift which is the ability to speak two languages 
fluently and I need to acknowledge this and share it with my students. 
I believe this is a great country and it has the potential to become even 
greater. In the near future the makeup demographics of the population are going 
to change and we, as a society, need to be prepared for the changes that are going 
to occur. My personal belief is that awareness and understanding of the issues 
confronted by the various segments of our population are going to bring about the 
necessary acceptance for the future. 
With these issues in mind, I decided to design a research project in which I 
presented information to my students about Latinos living in the United States.  I 
informed them about Latino history and the problems, barriers, and difficulties 
Latinos face in adapting to the mainstream society.  It is my hope that this new 
knowledge provided appreciation of issues concerning diversity in general, and 
Latinos in particular. 
I believe the multicultural unit of study promoted awareness of the factors 
that have contributed to the alienation and educational failure of Latinos.  I wanted 
to help the nearby Latino community by presenting our history and sociocultural 
realities in the Ethno-European classroom to create a better understanding between 
cultures.  I also wanted to continue to learn about the educational needs of my 
ethnic group and share this knowledge with students, teachers, and parents. 36 
3.4 Data Gathering 
I used processes of action research in my dissertation project. McKernan 
(1991) says that "action research  is systematic self-reflective...  inquiry by 
practitioners to improve practice." It is a problem-solving technique that involves the 
finding of the problem, generation of solutions, and the testing and revision of them. 
Action research is created and conducted by practitioners and has immediate 
consequences (Kyle & Hovda, 1987; Hannay, 1987). 
My research design included having my Spanish One class complete a 
written questionnaire at the beginning and at the end of the unit on Latino culture. 
Students answered the first questionnaire (see Appendix A) during the first class of 
the second quarter in the school year.  It took them an average of twenty minutes 
to finish. 
told the class that this was not a test and to write the answers to the 
questions to the best of their ability.  I also told them that it was not going to be 
graded and that I knew that they were not going to know a lot of the answers. There 
were thirty-six questions of which twenty-two were multiple choices and fourteen 
were in the fill-in-the-blank format. 
The content included questions covering knowledge, appreciation, and 
comprehension of Latino cultural and social realities that I was going to present 
during the multicultural unit. There were no oral interviews connected with the 
questionnaire. After students completed the pretest, I presented the unit designed 
for this study to the Spanish One class. 
I 37 
At the end of the multicultural unit, during second school quarter, I followed 
the same procedures described above and my students completed the 
questionnaire with the same questions for a second time. But by then they had 
been exposed to the multicultural unit. It took around twenty minutes to finish writing 
the answers to the questionnaire. 
In addition to the pre and post tests, my research project also consisted of 
recording responses, reactions, and changes in the attitude of my students that I 
attributed to the curriculum. I accomplished this by keeping a daily journal for nine 
weeks in which  synthesized student's comments, opinions and issues that I 
surfaced while I presented this information. 
Students in my Spanish One class kept a weekly journal in which they 
recorded any information they wanted to share with me regarding their feelings and 
reactions to the class and the multicultural unit. I asked them to write in their journal 
sporadically during the first quarter and at least once a week during the second 
quarter of the school year. I usually provided a question for them to answer and 
sometimes, especially the first few times, I simply asked them to write anything they 
wanted to share with me that day. 
The process of triangulation was implemented by using the following 
perspectives: 
Synthesis of student's reactions and attitudes towards the unit recorded in 
their journals; 
my own personal feelings and thoughts written in the journal; 
student's projects. 38 
In addition to the journals I used projects, tests, and grades as part of the 
data.  After the figures and reports were collected and analyzed I shared the 
findings and interpretations with participants and practitioners. 39 
CHAPTER 4: NARRATIVE AND FINDINGS OF STUDY  
The purpose of this qualitative study was to present information to my 
students about the historical, social, and educational issues facing Latinos living in 
the United States. I informed them of the problems, barriers, and difficulties Latinos 
encounter in adapting to the mainstream society. My goal was that this new 
knowledge would provide awareness, appreciation and understanding of issues 
concerning diversity in general, and Latinos in particular. 
The first quarter in the Spanish One class was designed to teach the 
language. I spoke mostly Spanish in the classroom throughout the first quarter. The 
type of foreign language program I used as the method to teach this class was a 
late immersion bilingual program (Ovando & Collier, 1985). I used immersion during 
the first quarter of the school year while I was teaching the Spanish language. This 
was prior to the presentation of the Latino Culture unit. 
When I presented the Latino Culture unit, during the second quarter, I was 
not using immersion any longer in the teaching of the language portion of the class. 
I was using a more traditional approach to the learning of Spanish in which I spoke 
English and Spanish in class. 
The difference in the learning of the Spanish language between both 
quarters was that during the first, the majority of tasks and tests in the class were 
completed orally. The learning of Spanish included developing listening and 
comprehension skills. The assessment was based mainly in the development of oral 40 
skills so there was very little in the way of written work. The emphasis was on the 
learning and introduction of vocabulary. 
During the second quarter, students had to do more written work. Also the 
learning of Spanish was getting harder because I was introducing grammar and 
verb conjugation. A total of four weeks out of this second nine-week quarter was 
devoted to the Latino Culture unit. The culture unit was presented in its entirety in 
English. 
Comparing student's grades between the first and second quarter, one 
(student # 7) improved during the second quarter and 5 lowered their grades by one 
letter (students # 9, 12, 13, 14, 18). The reason for this could be that during the 
second quarter I decided to base their grades on written work and not solely on the 
development of oral skills as they had been during the first quarter. 
I realized early in the school year that I had a group of reserved students. It 
was very hard to obtain information from them. So, I decided to ask them to write 
comments in their journals about the Spanish One class. After I read them, it was 
evident to me that students were very concerned about learning Spanish. They felt 
that they were not learning enough vocabulary. 
The goals and benefits inherent in immersion bilingual programs are 
summarized by H. Curtain (1994): they are a functional proficiency in the second 
language, maintenance and development of English language arts skills, mastery 
of subject content material, and cross-cultural understanding. I realized, however, 
that I may not have clearly communicated these goals to parents and students. 
Since using immersion was frustrating for this group, I decided to use English during 41 
the teaching of the Spanish language. We also received textbooks and workbooks 
at this time and I used them for the language portion of the class. 
This was a difficult decision for me to make because I wanted to use 
immersion in my class. Research conducted on immersion programs indicates its 
success (Ovando & Collier, 1985). Students develop academic content and 
significant levels of language proficiency at the same time (Richard-Amato, 1992). 
However, I was aware of the importance of attitude in the acquisition of a language. 
Stephen D. Krashen (n.d.) in his Natural Approach Theory tells us that the affective 
filter acts to prevent input from being used for language acquisition. Learners with 
the best attitudes have a low affective filter hence environments which encourage 
low anxiety among students produce best results in language acquisition. 
All of the information previously provided, reinforced my desire to continue 
using immersion in the class. But eventually, after reading the student's comments 
in their journals, I had to reevaluate this class. I had to consider that one period a 
day of immersion, although better than none, was not sufficient to produce the 
results I was aiming for in this class. One important factor to remember is that 
language proficiency outcomes are directly proportional to the amount of time spent 
in communicating in the target language (Curtain & Peso la, 1994). 
realized then that I wanted to focus my energy and resources on the 
teaching of the Multi-cultural or Latino Culture unit and not on the value of the 
immersion program. I decided to use a more traditional method of teaching Spanish 
which includes the use of English in the learning of the Spanish language. 
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In order to set the stage for the Latino Culture unit, students in my Spanish 
One class answered the questionnaire about Latino Culture and history.  It took 
them an average of twenty minutes to finish. This task was not going to be graded 
and my expectation was that my students were not going to be able to answer most 
of the questions. 
There were thirty-six questions of which twenty-two were multiple choice and 
fourteen were in the fill-in-the blank format.  I scored only the multiple choice 
questions.  I did not score the open ended questions because they reflected the 
students' opinions. 
The content covered questions about knowledge, appreciation, and 
comprehension of Latino cultural and social realities, most of which I was going to 
present during the multicultural unit.  chose the questions because they I 
I represented an important event in the history of Latinos.  did not stress 
memorization of facts and dates, instead, I presented the information to provide in 
my students an awareness of the richness of the Latino culture. 
The following are a sample of some of the questions taken from the 
questionnaire: 
1.	  State with the largest Latino population 
a) Texas  b) California  c) New York 
2.	  The majority of Latinos are 
a) Protestant  b) Roman Catholic c) Yoruba 
3.	  A Latino is a person from 
a) Mexico  b) Puerto Rico  c) Spanish-speaking country 43 
4.	  All Latinos like to sing and play the guitar? 
a) True  b) False 
5.	  Name two cultural differences between Latinos and Americans 
1) 
2) 
6.	  Define who is an American? 
Soon afterwards, I started to present the Latino Culture unit ,designed for this 
study, to my Spanish One class. At the end of the Multi-cultural unit which was at 
the end of the second school quarter my students completed the questionnaire with 
the same questions as a post test. It took them around twenty minutes to finish 
writing the answers to the questionnaire. 
A total of sixteen students completed the questionnaire about Latino Culture 
and history.  Thirteen students improved their scores, two remained the same, and 
one student's score was one point lower. 
I believe that the results of the questionnaire did not reflect the teaching of 
the Latino Culture unit.  The questionnaire revealed that I  did not emphasize 
memorization of the information presented to them. My goal, instead, was to 
provide awareness and understanding towards diverse groups. The students' 
descriptions and the students' individual results are presented in this chapter. 
I began the teaching of the Latino Culture unit during the second quarter of 
the school year. There were nineteen students in the Spanish One class in grades 44 
nine to twelve; four freshman, thirteen sophomores, one junior, and one senior. Of 
these, seventeen returned the approved parental consent form to participate in the 
study. 
Throughout the presentation of the Multi-cultural or Latino Culture unit I was 
also teaching Spanish to my students. The pattern for most of the lessons was that 
I followed the language curriculum for most of the class and took the last fifteen 
minutes of the class period to present the Latino culture unit information. The 
exceptions were lesson # 2 The Incas, lesson # 5 The Mayas, and lesson # 6 The 
Aztecs. The Incas took a whole week, and the Mayas and Aztecs lasted for three 
full class periods each.  I calculated, by adding the amount of time that it took to 
present each lesson a total of four weeks out of a nine-week quarter was used in 
the Latino culture unit. 
The students in my Spanish One class kept a weekly journal. The goal was 
to have them record information regarding their feelings and reactions to the 
curriculum. Once a week, approximately, I asked them either to write anything they 
wanted to share with me that day or I provided a specific question. 
As I was reading the journals it was apparent to me that I had to categorize 
and synthesize this raw data. The criteria for data selection was to use only 
information students wrote that directly pertained to the learning of the Spanish 
language and Latino Culture unit. Later, I decided to present the data analysis by 
lessons, goals, and synthesis of student's comments and researcher's reflections 
or comments. 45 
I have included the evaluations written by every member of the class who 
were present for lesson number eleven. This was the final evaluation of the 
multicultural unit. I have included only few comments from previous lessons that I 
felt were representative of the students' reactions to that particular lesson. The 
journal citations and evaluations have not been edited for spelling or grammar. 
I have provided below a description of the students, the grades they received 
for the semester, and a comparison of their answers to the questionnaire, before 
and after the Latino Culture unit.  I have assigned numbers to the students for 
identification purposes and subsequently when I present their comments their 
number will be provided also. The reason for rendering this information was to 
provide attitudinal changes throughout the research study. 
Student # 1 was a freshman who was very polite and had a nice personality. 
He was shy and seldom asked questions. He did well in class and participated when 
asked a question. He got an "A" for the semester. He improved his answers to the 
Latino unit questionnaire at the end of the culture unit by answering correctly two 
more questions. 
Student # 2 was Native American. She was a sophomore, very nice and 
sweet. She had transportation problems and often came late to class. She was shy, 
reserved, and would not contribute to class unless asked. She did very well 
academically, she got an "A" for the semester. She improved her answers to the 
Latino unit questionnaire at the end of the culture unit by answering correctly six 
more questions. 46 
Student # 3 was Native American. He was a sophomore and liked to learn 
and wanted to be successful in school. He was quiet and reserved but participated 
in class. He did well academically and got an "A" in the semester. He improved his 
answers to the Latino unit questionnaire at the end of the culture unit by answering 
correctly six more questions. 
Student # 4 was a sophomore and mostly refused to participate in class. I 
saw her attitude changed towards the class when she started to plan a trip to 
Mexico. She got an "A" for the semester. She improved her answers to the Latino 
unit questionnaire at the end of the culture unit by answering correctly eight more 
questions. Her score indicated the best improvement in the class. 
Student # 5 was the only senior in the class. Her attendance was sporadic 
due to health problems. She was motivated to learn the language. She was soft-
spoken, reserved, and did not participate much in class. She did well academically 
and received an "A" for the semester. She improved her answers to the Latino unit 
questionnaire at the end of the culture unit by answering correctly four more 
questions. 
Student # 6 was a junior. She missed a lot of school. She was indifferent 
towards the class and did not participate much. She got a "C" for the semester. She 
improved her answers to the Latino unit questionnaire at the end of the culture unit 
by answering correctly three more questions. 
Student # 7 was a sophomore and was very out-spoken. She participated 
in class quite often. She expressed very strong feelings and opinions throughout the 
class. She got a "B" for the semester. She improved her answers to the Latino unit 47 
questionnaire at the end of the culture unit by answering correctly six more 
questions. 
Student # 8 was a sophomore, quiet, and reserved student. She did not 
volunteer to participate in class but answered when asked. Academically she did 
very well. She received an "A" for the semester. She was the only student in class 
whose number of correct answers in the Latino unit questionnaire did not improve 
at the end of the culture unit. She missed one question more the second time she 
answered the questionnaire. 
Student # 9 was a sophomore, very outgoing and smart. She missed a lot 
of school due to personal problems, but did very well academically in class. She 
received a "B" for the semester. She participated in class when present. She 
improved her answers to the Latino unit questionnaire at the end of the culture unit 
by answering correctly two more questions. 
Student # 10 was a sophomore. She is Asian and fluently speaks three 
languages. She was very reserved and did not volunteer information unless asked. 
She was hard worker in class and she received an "A" for the semester. She 
improved her answers to the Latino unit questionnaire at the end of the culture unit 
by answering correctly one more question. 
Student # 11 was a sophomore, polite, and quiet. When he wanted to 
communicate with me he would wait until the students in the class were gone or he 
would see me in the media center. He did not participate much in class. He shared 
information with me and did fine academically in class. He got an "A" for the 48 
semester. He improved his answers to the Latino unit questionnaire at the end of 
the culture unit by answering correctly five more questions. 
Student # 12 was a sophomore student who loves sports. He is Native 
American, very out-spoken, and involved in school activities. He was the student 
who participated the most during class. He received a "C" for the semester. He 
improved his answers to the Latino unit questionnaire at the end of the culture unit 
by answering correctly two more questions. 
Student # 13 was a freshman. He was very reserved and restrained. He had 
a hard time adjusting to the academic demands in high school. He received a "B" 
for the semester. He did not improve the number of correct answers to the Latino 
unit questionnaire at the end of the culture unit. He had the same score both times. 
Student # 14 was a sophomore, easily distracted and in my opinion not very 
concerned about school. She seldom participated in class. She received a "C" for 
the semester. She improved her answers to the Latino unit questionnaire at the end 
of the culture unit by answering correctly one more question. 
Student # 15 was a freshman and was identified as having an Attention 
Deficit Disorder. He moved to California shortly after the beginning of the Latino 
culture unit. 
Student # 16 was the only female freshman student in the class. She was 
identified as an at-risk student. She was absent a lot and was not very engaged with 
what was going in the class. She was quiet and did not participate much in class. 
She got a "D" for the semester. She did not improve the number of correct answers 49 
to the Latino unit questionnaire at the end of the culture unit. She had the same 
score both times. 
Student # 17 was a sophomore. She was auditing the class because she 
had taken Spanish One before. She did not receive a letter grade but only a "Pass" 
for the semester. She was very helpful and nice. She did not participate much in 
class and mainly observed what was happening. She improved her answers to the 
Latino unit questionnaire at the end of the culture unit by answering correctly four 
more questions. 
4.1 LESSON # 1: Latinos living in USA. 
Example of curriculum integration: telling time, Hispanic currency, numbers 
1 to 100, sound of Spanish vowel "e". 
4.1.1 Goal 
To familiarize students with statistical information regarding Latinos living in 
United States. 
4.1.2 Activities 
First, I made a transparency of a map of the United States of America with 
the percentage of Latino population represented in every state. Then, I read facts 
and figures concerning Latinos such as the projected population by the year 2040, 50 
Table 4:	  Comparison of correct answers before and after the Latino 
Culture Unit 
COMPARISON OF CORRECT ANSWERS  
BEFORE AND AFTER THE LATINO CULTURE UNIT  
(22 questions in the Questionnaire and 17 Students)  
Student Number  Before  After  Difference 
Student #1  15  17  2 
Student #2  10  16  6 
Student #3  12  18  6 
Student #4  10  18  8 
Student #5  15  19  4 
Student #6  11  14  3 
Student #7  10  16  6 
Student #8  16  15  -1 
Student #9  14  16  2 
Student #10  12  13  1 
Student #11  11  16  5 
Student #12  12  14  2 
Student #13  17  17  0 
Student #14  14  15  1 
Student #15  Did not 
participate 
Student #16  10  10  0 
Student #17  14  18  4 51 
percentages living in urban areas, number of Central and South Americans, religion, 
number registered to vote, etc. I finished the presentation with a short story by 
Sandra Cisneros (Appendix B). 
4.1.3 Student's verbal comments 
There were none during class but after the bell rang a student shared with 
me a story in which he and his family experienced being in a foreign environment 
and how uneasy they felt. 
4.1.4 Researcher reflections 
I The lesson lasted fifteen minutes and  felt that students were paying 
attention. I was a little disappointed because nobody asked any questions. I did not 
ask students to write in their journals about this lesson because I ran out of time. 
I was aware when I designed this project that the community where the high 
school is located is sheltered from the demographical trends seen in larger urban 
areas in this country. As a result my students had only a superficial concept of 
diversity acquired by second hand options usually through exposure to media. 
I purposely chose to read a poem by S. Cisneros (1989) to present to the 
class the feelings that surface when we are confronted with an unknown situation. 
The student who stayed after class shared with me an episode in which he and his 
family were facing a situation similar to the one presented in the poem. This led me 
to believe that the students may have grasped the idea I wanted to emphasize. 52 
I knew at this time that my teaching strategy had to change in order to create 
the sharing and exchange of ideas and opinions that I had in mind when I created 
this project. This group was not willing to speak openly with me.  decided I 
throughout the lessons to regularly ask questions and when this did not produce the 
results I wanted, I asked the class to write in their journals. 
4.2 LESSON # 2: The Incas 
Example of curriculum integration: expressing important dates in Spanish, 
days of the week, months of the year, Hispanic attitudes towards time, sound of 
Spanish vowel "I". 
4.2.1 Goal 
To present an overview of Latino history beginning with the Inca civilization. 
4.2.2 Activities 
The topic was the pre-Columbian history of Peru. The class lasted 49 
minutes and I lectured throughout the whole period. I made a transparency and 
gave a handout titled "The Incas".  I showed a map of the Inca Empire, talked about 
the  creation  myth,  religion,  social  hierarchy,  dress, weapons, language, 
punishments, music, architecture, capital (Cuzco), and Machu Picchu. 
I explained the history of Peru began 12,000 years ago and the influence of 
previous cultures in the development of the Inca civilization.  I also showed some 53 
pictures depicting the Inca culture that were in books I brought from the media 
center. 
The next day we saw "Ancient Peruvians", a 26 minute long film that traces 
Peruvian history prior to the arrival of the Spaniards in Peru. When it was over I 
asked a few questions about the film's content and the students answered them. 
The rest of the class time I read an article about Machu Picchu published in the 
Sunday Oregonian. "Magic in Machu Picchu," Nov. 5, 1995. 
The following two days the class went to the media center to research the 
Incas in order to complete the assignment (Appendix C). The next time the class 
met, I asked them to report orally on one fact about the Incas which had impressed 
them the most. Their answers included facts about: Machu Picchu (how well it was 
built), brain operations (the fact that the patients survived as demonstrated by 
examining the mummies), craftsmanship (art work), the way Incas fought (how 
skilled they were in using their weapons), the fact that the Sapa Inca married his 
sister to keep the royal lineage within the family, buildings and treasures (how much 
gold the Incas had), runners "chasquis" (the Incas had a network of runners that 
communicated rapidly throughout the empire), the accomplishments they made 
without horses (buildings, terraces, etc.), and the Incas domesticated potatoes. A 
total of nine students volunteered their facts. 
4.2.3 Synthesis of student's comments 
Student # 3: "One fact about the Incas that has impressed me, is Machu-
Picchu -- how nice it was built. How they used the materials that they had around 54 
them and the architecture that they used from there heritage to build Machu Picchu. 
Also how they built it up high in the Andes Mountains so that it wouldn't be easy to 
find them". 
Student # 4: "I enjoyed looking at and hearing about their very good arts. 
Some of these arts were pottery, and they were also believed to have made up 
music and musical instruments such as, flutes made of bone and cane, clay 
trumpets of shell, and bells of different tones, some made of bronze, some of pure 
copper. They built paved roads with suspension bridges and post houses over the 
wildest mountain ranges and through the desert and also how their gold was used 
as decoration and not as money". 
Student # 14: "I was surprised that the Inca men marry their sisters. They 
believed that they needed to keep the jeans in the family. Even the superior Inca 
married his sister to keep the royalness in the family". 
4.2.4 Researcher reflections 
Throughout this lesson it was very hard to get information from this class. I 
had to ask constantly for feedback because the students would not share 
information very easily. When they did they either waited until the class was over 
or they wrote it in their journals.  I believed it was the nature of this group of 
students. They were reserved and most of them kept their opinions to themselves. 
I later found that they were willing to participate unless the topic was not interesting 
to them. 55 
The second lesson was designed to introduce the Inca Civilization. It lasted 
a week. Reflecting on this now, I realize that it was too long a period of time to 
devote to one subject. My students felt that they were not learning the language 
which was their goal for this class. They did not like the fact that they had to do a 
written assignment and they felt that they needed more time to complete the 
requirements for it. 
Some of my students misunderstood the fact that the Inca ruler married his 
sister to keep the royal lineage in the family, and they thought instead that 
everybody in the Inca empire married their sisters. This fact was very hard to clarify. 
My students were repulsed by it. This was brought to my attention when the lesson 
was over and my students were answering questions as a final review of the Inca 
lesson. 
I wish I had known earlier to clear up this misinterpretation. I am from Peru 
and I wanted my students to learn and appreciate this civilization. Something else 
that I would change now is the way I presented all the information in this project. I 
would use more hands-on activities and cooperative learning techniques in small 
groups instead of large group lectures. 
As an educator I believe these techniques are more effective because the 
learner sees him/herself as an active participant in the acquisition of knowledge. My 
students indicated several times to me, in their final evaluation of the class, that 
they would have liked more active participation in class. 56 
4.3 LESSON # 3: Evaluation of the Spanish class 
Examples of curriculum  integration: expressing weather/temperature, 
seasons of the year, the metric system, sound of Spanish vowel "u".  Oral and 
written review of Unit One to prepare for unit test. 
4.3.1 Goal 
To record student's feelings and thoughts about the Multi-cultural unit 
presented so far. 
4.3.2 Activities 
I asked the students to write an evaluation of the Spanish class. They 
shared in their journals their opinions and perceptions. 
4.3.3 Synthesis of student's comments 
Student # 4: "I think that if you want us to talk in Spanish you should teach 
us more words that we already know and I also think that we should concentrate on 
learning how to speak Spanish! That's why I thought I took this class was to learn 
Spanish words not just Spanish history!  I do like the history part but you said it 
yourself we are way behind the other classes". 
Researcher comment: When? 57 
Student # 7: "I understand we are "sposed" to learn about the history of the 
Spanish, but we are way behind the other classes on "learning the Spanish ? 
language? ( I can't spell). But personally I think we should learn about the language 
more too! 
Researcher comment: How do you know this? (that we are behind the 
other classes). Language and culture go together. 
Student # 8: "I think that this class is starting to get harder than I thought. 
Also I don't really understand why we had to write about the Incas because we are 
in here to speak Spanish not to study the country Peru. I am not saying that we 
can't learn about other Spanish speaking countries but I feel we should learn how 
to speak Spanish first.  I hardly know any Spanish words, because I just know the 
basic ones. Maybe we should spend more time learning the language. Such ways 
we could do this is work in our workbooks more and have more games. Thanks for 
the understanding!!! 
Researcher comment: Language and culture go together. Please read 
your November 3rd journal entry (this student said that she liked to learn 
about cultures). What made you change your mind? The Incas are part of the 
Latino culture! 
Student # 10: "I think that we are learning a lot in Spanish about cultures of 
Incas that's important. But I'd like to learn more Spanish I  feel that we aren't 
learning the language that we took. This is Spanish Right! Other than that the class 
is pretty good". 58 
Researcher comment: Language and culture go together! In your report 
you said that you would like to visit Machu Picchu sometime in your life. You 
never would have known this if I wouldn't have presented in this class. I don't 
understand your change of opinion? 
4.3.4 Researcher reflections 
The decision to provide at least one year of foreign language instruction to 
every freshman entering the high school was made by the staff of the site school 
one year prior to my research project. As a result of this commitment the Spanish 
instructors met at the beginning of the school year and decided the curriculum for 
the Spanish One class. 
The emphasis was going to be in listening and comprehension skills. Basic 
conversational skills would include answering questions in complete sentences and 
using the present tense. Grammar would comprise the learning of the verbs to be, 
to have, to go, and regular "ar" verbs.  In short, we looked at the textbook 
recommendations in our school district and decided to cover in two semesters the 
first five chapters in the book. We decided that the three remaining chapters in the 
textbook could be presented in Spanish Two. 
We decided that each of us had a definite teaching style and it was up to us 
to choose how to present this curriculum to our students.  I chose to use immersion 
in the teaching of the Spanish language.  I also decided that during the second 
quarter I would include the Latino Culture unit in the Spanish One class. The other 59 
two instructors decided to teach Spanish by using a more traditional method utilizing 
textbooks and workbooks. 
In reading the students' journals  realized that my students had the I 
perception that they were behind the other Spanish One classes because it 
appeared to them that the other students were advancing more rapidly than they 
were.  I realized at this time that an antagonistic atmosphere was surfacing in this 
class. This kind of behavior was exhibited by a small group of students who were 
sitting close together but it was slowly spreading around the rest of the class. 
As a result of this I announced to the class that I was going to change the 
seating arrangement as was going to assign permanent seats for every student. 
This had not been received very well by the class. Especially one student who went 
to a table by herself and refused to participate.  The group that was creating 
negativity was dissolved and spread around the room. 
Later that day one student saw me in the afternoon and told me that "some 
students in that class do not like you very much."  I took it personally and my first 
reaction was to think that being a Latina had something to do with it.  I was 
depressed. 
I thought that I was prepared emotionally to deal with the issues that were 
surfacing in the class. But when the student made that comment I felt frustrated 
because I felt that I was failing to communicate with my class. Fortunately, it did not 
last long. After I processed my feelings I felt better. I realized that the students were 
also dealing with strong feelings and emotions and that was their way to deal with 
them. 60 
Teaching Multi-cultural education is a process and my Latino Culture unit was 
a part of that process. The negative feelings I received from my students were a 
way for them to respond to the new ideas I was presenting. Changes produce 
anxiety (Heller, 1995). 
Also as the majority of my class were mainstream students,  it  is 
understandable that feelings of guilt and remorse surfaced when they were 
presented with this Multi-cultural information. Sonia Nieto in 1992, indicated that this 
is an initial reaction to the process of becoming "multi culturally literate".  My 
students needed to move beyond this stage and arrive at a stage characterized by 
energy and confidence where they can take action. 
I concluded that some of my students in the class were going through the 
steps delineated by Nieto. I was witnessing this process. I realized that a project like 
mine, in which traditional institutions and values are challenged, needed to have a 
strong net of support to succeed. This net should include parents, community, and 
educators. 
4.4 LESSON # 4: Presentation of social issues facing minorities 
Example of curriculum integration: conjugation of regular "ar" ending verbs 
for third person singular and plural, our Hispanic heritage, negative sentences, 
asking yes/no questions, sound of Spanish vowel "o". 61 
4.4.1 Goal 
To address the issue of stereotyping and discrimination. 
4.4.2 Activities 
In our textbook there is a dialogue about a Latino student who is studying to 
be a mechanic.  used this opportunity to talk about stereotyping,  media
I 
representation of minorities and subtle messages. For example, if students always 
see women wearing aprons and working in the kitchen, what would the message 
be? The students told me that the message was that women's place was cooking 
in the kitchen. Then I asked them how the textbook's authors represented the 
Latino student.  I explained that he could have been studying to be a doctor or a 
lawyer instead of a mechanic.  Perhaps depicting this person  as a mechanic 
stereotypes Latinos. 
From there I started asking the class how minorities (women, Latinos, African 
Americans, Asians) are represented in the media? Then, we discussed the reasons 
why we haven't had a woman president yet. 
4.4.3 Student's comments 
A student shared with me after class that she feels she is being discriminated 
against because she is Native American. She said that people in the community 
make mean comments to her because one of her relatives work in the casino. 62 
Recently, in our county, the Confederate Siletz Tribe has opened a casino and there 
is great opposition and criticism from the community. 
4.4.4 Researcher reflections 
The discussion on stereotyping was great and everybody in the class 
participated. Students willingly expressed their opinion. They were at ease dealing 
with the subject and I did not have to constantly work at holding their attention to 
make them interact. 
I liked this session because we had an open discussion and every member 
of the class contributed to it.  felt that the subject itself was the cause for the I 
students' attitude change during this particular class. There was an easiness that 
I have not perceived before with these students. It seemed that the students found 
it acceptable to discuss discrimination against females. I wished I could have this 
kind of participation more often. 
4.5 LESSON # 5: The Mayas 
Example of curriculum integration: conjugation of regular "ar" ending verbs 
for "tu" and "Usted", the infinitive, letter "j" and "h", Spanish expeditions in the 
continental United States of America. 
4.5.1 Goal 
To study the pre-Columbian civilizations in Mesoamerica. 63 
4.5.2 Activities 
The Mayas were the topic of this lesson.  I asked the class first if they had 
ever heard anything about the Mayas. One student said: "I heard that they were 
great architects".  I acknowledged that answer and I asked where they were from? 
"From Mexico". 
I  presented the Maya culture and civilization. Their geographical location, 
rise and decline of city-states, their fully developed writing system as well as their 
knowledge of astronomy, mathematics, engineering, etc. (Von Hagen, 1992; 
Baquedano, 1993).  explained the Maya's concept of physical beauty, clothing, I 
marks of noble birth, sacrifices, and food. 
I showed a picture of a Maya book and remarked that the Spaniards burned 
them. The students wanted to know the reason. I answered because the Spaniards 
believed they were the work of the devil, filled with pagan rites and myths. During 
the presentation the students asked questions about the Mayas flat heads; ball 
game; god of death; cenotes; scarring of the penis; deciphering glyphs. 
We also watched the video "500 Nations: The Mayas". It lasted 15 minutes. 
Afterwards, I asked the class to complete this statement: "The Mayas are:" Their 
responses included "cool", "good architects", "smart", "good astronomers", "shed 
a lot blood", "better calendars than we have now"," interesting", "I don't have 
anything to say", "different", "weird because they cut themselves, "intelligent", 
"interesting", "they were great architects". 64 
The next day the class went to the media center to do research on the Mayas 
to complete their assignment (Appendix C). They only had one day to gather 
information. I reserved the books on the Mayas and gave them to the students to 
read. 
For the following session, I divided the class in four groups. Their task was 
to share with their group one fact about the Mayas that had impressed them the 
most. Then, they had to choose the most interesting fact among themselves and 
report it to the entire class. The facts chosen by the groups were that the Mayas: 
Group # 1: were cruel to prisoners. 
Group # 2 : built monuments. 
Group # 3: performed sacrifices, blood-shedding rites. 
Group # 4: were smart (calendars, buildings, math, astronomy). 
Afterwards the students got their journals and wrote a paragraph about the 
Maya unit. 
4.5.3 Synthesis of student's comments 
Student # 1: "I liked studying the Incas and Mayas. It's fascinating learning 
about different people long ago.  I would like to do it more! I like watching the films 
of the Mayas cities and places of sacrifices.  I like to learn more about people and 
their religions, the way they fight and think". 
Researcher comment: I agree with you. We need to start learning about 
each other if we want to live in peace in this world. I'm glad you are enjoying 
my class! 65 
Student # 3: "The Mayas were very impressing to me by their remarkable 
architecture, their painting, pottery, and sculptures. Another thing that is really 
impressive to me is that they made outstanding advancements in astronomy and 
mathematics and developed a better, and accurate yearly calendar than the one we 
use today. Overall in this unit about the Mayas so far I've learned how they lived, 
who or what they worship, their god's, how well built they built their temple's or 
pyramids". 
Researcher comment: It sounds like you have learned quite a bit! 
Student # 4: "I guess it was ok but we are still not really learning any new 
words or sentences.  I do like learning these history things but I would also like to 
maybe mix it up a little". 
Researcher comment: Thank you for sharing this information with me. 
4.5.4 Researcher reflections 
Reading my comments to students I realized that they were less defensive 
than my earlier ones. It seemed to me that my students were enjoying the class and 
they especially liked the Maya culture. 
We also had textbooks and workbooks and I was teaching Spanish in a more 
traditional way. If I would have had textbooks sooner I would have integrated the 
Latino Culture unit with the language curriculum. 
Positive incidents: One day, as soon as I went to the classroom, one of my 
students told me that he had watched a program about the Mayas on TV the day 
before. He went on to say that the show explained about the ball game and how the 66 
players were dressed. He said that the Mayas wore a belt around the hips that had 
stones and the balls would bounce on them. 
I asked the class if anybody else had seen the program and another student 
said that she had and added that the archeologists have found dishes and the 
remains of food that were cocoa with honey. I  felt great because students were 
becoming aware of the issues we were learning in class! 
It was also volunteered that three members of the class were going to Mexico 
and they were going to visit some ruins. The irony is that it was these same students 
who were the most negative towards the class and reluctant to participate. Now they 
were going to travel to Mexico and have a chance to practice what they had learned 
in this class. 
Judging by these incidents it was evident to me that my Latino Culture unit 
was getting my students' attention or at least they were reacting to it.  They were 
becoming aware of Latino Culture. I felt encouraged by this thought. 
The other Spanish One instructor in our school mentioned to me that my 
students were talking to her about the Multi-cultural or Latino Culture unit. They 
were discussing what they learned in class and her students were talking to her 
about it. She asked me if I could present some of the same information to her 
students. She was willing to trade classes with me. She also mentioned that I could 
use my discretion as to how many lessons and how long I wanted to take to present 
the Latino Culture unit. 
I deduced from these instances that my students were becoming aware of 
Latino issues and they were willing not only to share that with me and the class but 67 
also with other students in the high school. These positive signs validated my 
resolve to continue to present this curriculum to them. 
Negative incidents: At the time I was teaching the Mayas I had a meeting 
with a parent of one of my students after class.  It was requested because she 
objected to immersion (even though I was not using this teaching style any longer 
in the class) and the Latino culture unit. According to the parent, students need to 
learn the language and not about Peru, Mayas, and Incas.  It was an unpleasant 
experience and the tone was confrontational and not conversational. 
After the meeting I felt discouraged.  I knew that this parent did not sign the 
parents' consent form needed for the Latino Culture unit.  But I thought that if  I 
talked to her she would feel differently about it.  It did not happen. 
A couple of times during the presentation of the Multi-cultural or Latino 
Culture unit, derogatory comments were made about minorities. These remarks 
were made by the same student. The first one dealt with a federal program created 
to encourage minorities to pursue careers in the science field called Science Math 
Integrated Learning Experiences (S.M.I.L.E.). The second one was about the 
unfairness of federal programs that benefit certain ethnic groups. 
One day in class a student asked: "Why can't whites join S.M.I.L.E.?" The 
president of this organization was a student in my class and he replied that 
Caucasians can join.  I also explained to the class that S.M.I.L.E. was created for 
minorities to encourage them to choose careers in the science field, and that 
women were a minority in this area.  I felt that the question was asked not out of 
curiosity but in a malicious jest because of the way it was asked and the tone of 68 
voice used by the student. There seems to be resentment towards programs like 
S.M.I.L.E. 
On another occasion the same student said to me: "You said minorities 
should get special privileges"... "The adults say that the Indians are getting special 
privileges... they are building in their reservation brand new homes and the Indians 
are not paying anything"...  "They are abusing the system and getting special 
privileges." She also told me that I have said: "Minorities can go to any school they 
want to go and everything will be paid"... "They get this because they are minorities." 
There was another student sitting next to the one making these statements. 
He is Native American and he was listening to her comments.  I asked him how he 
felt when he heard these kind of remarks. He replied, "I do not care.  It does not 
bother me." "I am getting special money because I am Indian."  I said "like what?" 
and he replied "Money from the casino." 
I asked the second student for his opinion because I wanted the student 
asking the question to hear, from one of her peers, the effects of discrimination. 
Unfortunately, as a typical response from an adolescent, he stated that the 
comments did not bother him.  It was obvious to me that he did not want to talk 
about it.  I wished I would not have asked him unless he volunteered information on 
his own. 
Afterwards, I talked privately to the student making the statements about 
minorities receiving special privileges.  I told her that she misunderstood what I said 
about minorities receiving scholarships.  I explained that in order to get them, 
minorities have to qualify as well.  It is not granted solely on the basis of heritage. 69 
I explained to the student making the comments the reason for the existence 
of the federal programs. The student listened politely to my explanation but I did not 
pursue any further dialogue. My goal in presenting these issues in class had been 
to help my students achieve awareness and understanding. It is my hope that the 
student listened to and understood my point of view. 
I shared with her my own personal experiences and gave her some statistics. 
It was very hard for me not to take these incidents personally.  I was very aware that 
talking about these issues would bring to the surface many feelings and emotions 
for the students as well as for me. In the past I had had similar experiences and I 
have seen anger and resentment directed toward minorities. 
It has taken me many years to learn to cope with these feelings.  It takes 
maturity and personal acceptance.  had to do an inner search and had to I 
acknowledge who I was before I could openly talk about issues related to my ethnic 
heritage.  I believe this is a personal process and it is different for everyone one of 
us. That is why I did not insist when my student stated that the comments did not 
bother him.  I know that when he is ready he will be able to talk about prejudice and 
articulate how it feels to be at the receiving end of it. 
I did not let these incidents interfere with my goal for the Latino culture unit 
which was to create a bridge of understanding between the mainstream culture and 
minorities.  I believe that before it could be achieved, issues like these have to come 
to the surface.  kept persisting by answering questions and responding to I 
comments. 70 
4.6 Lesson # 6: The Aztecs 
Example of curriculum integration: questions which ask for specific 
information, interrogative words, sound of "v" in Spanish. 
4.6.1 Goal 
To continue the study of the Pre-Columbian Mesoamerican civilizations. 
4.6.2 Activities 
first presented the evolution of the Aztec empire from a historical 
perspective. Then I talked about the culture: their concept of beauty, religion, 
science, building, meals, crops, writing, personal cleanliness, cosmetics used, 
games, human sacrifices, etc. I  used the whole period to present this information. 
The next day the class watched the video series "500 years: The Aztecs". 
This video is thirty minutes long. I talked to the students about "La Malinche" a Maya 
slave who was an interpreter and concubine of Hernan Cortez. She aided him in the 
conquest of the Aztec empire. Mexican historians regard her as a traitor.  We 
discussed who she was and the role she played in the fall of the Aztec empire. 
Then, I divided the class in five groups, because when they were placed in 
this format the students interacted with each other and exchanged information 
among themselves. I told them that their task was to write a couple of paragraphs 
on one fact that had impressed them the most about the Aztecs. They could discuss 
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and ask questions with their group members. This assignment was in lieu of the 
written report. 
Once the paragraphs about the Aztecs were written, the class shared this 
information within their groups. Later they chose one fact to represent the group 
and to report it to the whole class: 
Group # 1:  The prophesy and how they built the city and how they made 
something beautiful out of swamp land. 
Group # 2:  How they made feather headdresses and beautiful things out 
of feathers. 
Group # 3:  Cities well built, agriculture, canal, bridges, games they played. 
Group # 4:  The death penalty for the man who ran away with somebody 
else's wife. 
Group # 5:  Great builders, stone sculptures and buildings, and they were 
smart. 
4.6.3 Synthesis of student's comments 
Student # 1: "I liked learning about the Aztecs and the other cultures in 
Central and South America. What the Aztecs did was amazing. They built man-
made islands and studied the cycles of life.  I think the Aztecs fought very good for 
not having any guns like the Spanish did". 
Student # 4: "The Aztecs were very neat because of the way they built their 
buildings on the water and they way they transported people in boats almost 
everywhere.  I also liked the way they played the game and how the winner got to 72 
take clothes and possessions of the fans. Though I would not have liked to be a 
fan.  I liked the Aztecs the most out of every tribe we have learned about". 
Student # 8 : "I don't think the Aztecs were as interesting as the Mayas 
were. Even though the Aztecs was fun learning. The best thing I liked about the 
Aztecs was the strict rules they had.  I don't think I could handle all those rules.  I 
thought my parents rules were strict!". 
4.6.4 Researcher reflections 
I chose not to make any comments in the students' journals this time. I read 
them, placed a check mark by the entry and then gave them back to the students. 
During the Aztec's lesson three students who volunteered to participate in 
class did so for the first time. In the past these students sat quietly and chose not 
to contribute. I divided the class in groups and their task was to write a couple of 
paragraphs about the Aztecs, then they had to read it in their groups and, choose 
a volunteer from each group to read it to the whole class. Of these, three out of five 
had not contributed to the class before. 
After reading the students' journals I realized that preparing and doing the 
reports was something that students protested the most. So, I did not require any 
assignment for the Aztecs lesson. This decision was based on my professional 
judgement. 
I noticed that the atmosphere of this class was very slowly changing. In the 
past it felt heavy and negative. At this point there seemed to be a willingness in 73 
students to participate and it appeared that they enjoyed this segment of the Latino 
culture unit. I believe several factors contributed to this change: 
No written reports. 
Students traveling to Mexico. 
Textbooks and workbooks. 
Assigned seating arrangement. 
Multicultural literate process 
Zone of potential development 
Some of the change was attributable to the fact that I was no longer requiring 
written reports for the Latino Culture unit lessons. Another reason was that three 
students were making plans to travel to Mexico so their attitude towards the class 
changed. A third reason was that my students were more comfortable learning 
Spanish using textbooks and workbooks. A fourth reason, perhaps, was that the 
assigned seating arrangement worked well. And a fifth reason, was that they were 
overcoming their initial reaction to what Sonia Nieto (1992) termed the process of 
becoming "multi culturally literate". My students were moving beyond the guilt and 
remorse stage to one of energy and confidence where they could take action. 
Lev Vygotsky indicates that humans gain most of our cognitive growth from 
our interactions with other people. When we try to achieve tasks which are beyond 
our ability, and someone shows us what to do, our intellectual abilities develop 
(Dacey & Kenny, 1994). The actual developmental level of the child is seen when 
the child is working independently. The potential development of the child is seen 74 
when the child is working with an adult. The difference between these two levels 
of functioning is called the zone of potential development (Gage & Berliner, 1988). 
My students were talking about the lessons in the Latino Culture unit to the 
other students in the school. During lunch in the staff room my colleagues shared 
with me comments that my students were making about the class.  I was very 
pleased to hear this information.  It was at this time that I realized that my students 
were reaching the zone of potential development. According to Lev Vygotsky we 
gain most of our cognitive growth from our interactions with other people.  I was 
providing that interaction in my Spanish class through the Latino Culture unit. 
4.7 LESSON # 7: Affirmative Action Laws 
Example of curriculum integration: conjugation of regular "ar" ending verbs 
for "nosotros" and "Ustedes", "Me gusta/Te gusta". 
4.7.1 Goal 
To inform students about the benefits and beneficiaries of affirmative action 
laws. 
4.7.2 Activities 
I read an article by J. Iwasaki to the class about affirmative action that was 
published in The Sunday Oregonian. December 10, 1995. It was titled "Study: 
Affirmative action aids white students".  It was about the results of the Commission's 75 
report in Washington state which reports the benefits of alternative admission 
standards and helps to counter the argument that when minorities gain, whites lose. 
4.7.3 Researcher reflections 
I  read this article to the class because a student from this period has 
previously mentioned that minorities are the ones benefiting the most from 
affirmative action laws and are receiving special privileges.  I spent a few minutes 
quoting a few lines and then I continued with the class. 
The article was short and easy to understand. After I read it my students did 
not ask questions and did not make comments. While I was reading I noticed that 
they were attentive to the information I was providing. 
4.8 LESSON # 8: The melting pot theory 
Example of curriculum integration: subject pronouns with prepositions, sound 
of "r" in Spanish, concept of friendship in Spanish countries. 
4.8.1 Goal 
To present the traditional immigrant's assimilation process. 76 
4.8.2 Activities 
The melting pot theory served as an introduction to the last lesson of the 
Latino Culture unit. I presented the definition and consequences of this traditional 
assimilation process. As examples  mentioned boarding schools for Native I 
Americans and Spanish detention for students caught speaking Spanish in 
California schools in the seventy's. 
4.8.3. Researcher reflections 
I used the last fifteen minutes of the class period to present this information. 
Student's mainly listened and I did not ask any questions. They were quiet and paid 
attention but did not volunteer any comments. 
4.9 LESSON # 9: Latino's social issues 
Example of curriculum integration: "Ser" and how to make sentences using 
that verb. 
4.9.1 Goal 
To study Latino's current social issues. 77 
4.9.2 Activities 
I wrapped up the Latino Culture unit presenting topics such as discrimination, 
bilingual education, and the Latino's drop-out rate. I also talked to the class about 
the diverse background of Latinos in this country (Mexicans, Cubans, Puerto 
Ricans, etc.). 
4.9.3 Synthesis of student's comments 
Student # 1: "It will take a long time for this country to accept bilingual 
education. Too many languages.  It  will be nice if everybody in the world would 
speak the same language". 
Student # 7: "As a nation we are not ready to accept women in 
power...Women should resign and should not accept getting less pay that men do 
for doing the same job". 
4.9.4 Researcher comments 
The last two lessons of the unit were about the melting pot theory and current 
social issues being faced by diverse population groups. I talked about Eurocentrism, 
the political view which regards certain ethnic groups as "inherently inferior for 
generations" (Cummins, 1989) as well as the devaluation that Latinos and other 
minorities have endured under the American Melting Pot theory (Cortes, 1986). 
Included in the last lesson of the Multi-cultural unit was information about 
bilingual education. I presented research results which indicate that an effective 78 
method for providing language minority students with cognitive, linguistic, and 
academic skills is to use the student's primary language in providing the instruction 
and by continuing to use their native language and culture in schools (Howe, 1994, 
Grossman, 1995, Scarcella, 1991, Lucas, Henze & Donato, 1990). 
I made sure to stress the benefits of bilingual education for the mainstream 
students (Curtain & Peso la, 1994) and the need to be able to function in a global 
society. I also mentioned the politics involved in bilingual education (Ovando, 1985) 
and the positive results announced in the Ramirez Report (Cummins, 1992) for the 
English-speaking students as well as the non-English-speaking children (Curtain & 
Peso la, 1994). 
The drop out rate of Latinos and the role discrimination plays in that statistic 
were also included in the lesson. I presented the statistics which confirmed the 
failure of Latino students in schools (Garcia, 1993). Hispanics enter school later, 
leave school earlier, and are less likely to complete high school. They are also less 
likely to enter or complete college (Howe, 1994). 
presented the consequences of discrimination as stated by Bachman 
(1994). He says that in order for students to function at a high academic level they 
need to regard the educational environment as safe, secure, accepting, caring, 
nurturing and encouraging. One of the reasons for the high drop-out rate among 
Latinos is the perception of inferiority and cultural isolation as well as acceptance 
of failure resulting from a history of discrimination. These experiences are hard to 
overcome (Cummins, 1989). 
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Students did not participate very much in this presentation. They mainly 
listened and offered very few remarks. This has been the pattern with this group of 
students, with a few exceptions, throughout the Multi-cultural unit. They were 
reserved and did not like to interact. This lesson lasted the whole class period. 
My intention for this class was to have more sharing from the students. I 
wanted them to express their opinions and perhaps start a dialogue with them. To 
motivate this group of students to communicate and participate in class has been 
a challenge for me. I was glad I had the journals and I could have feedback from 
them. 
4.10 LESSON # 10: Visual representation of the Latino unit 
Example of curriculum integration: definite and indefinite article, agreement 
between adjectives and nouns, sentences and explained difference between verb 
and noun. 
4.10.1 Goal 
To create a graphic representation of the Latino culture unit. 
4.10.2 Activities 
I asked my students to make a collage or poster about any topic covered in 
the Latino culture unit. I provided the materials and reviewed the issues learned in 
class. I reminded them that we had talked about the historical background of the 80 
Latinos, racial discrimination, equity and minority issues.  I gave them a piece of 
paper, color pencils, markers, glue, old magazines, and books. They could draw, 
trace, copy, create a collage, etc. 
4.10.3. Researcher comments 
Of a total of 18 students, 13 made and turned in their poster assignment. I 
encouraged the other five to do the poster activity but they chose not to. This is a 
higher percentage of accomplishment than any other task in the unit. In general 
students enjoyed creating the poster. They were smiling and were engaged in 
casual conversations. Many asked me for ideas and for the spelling of certain 
words. This was a fun and easy activity.  It was a way for my students to 
demonstrate their creativity. I was glad to see my students positively engaged in an 
educational task for my class. 
This appreciation was even more apparent toward the end of the Latino 
Culture unit as evidenced by the titles the students chose in one of the required 
assignments in the class: the visual representation of the Latino unit. The titles they 
chose to use were: "We're All the Same"; "Don't Judge By the Color of the Skin"; 
"The Promotion of Culture"; "Are you a Racist?"; etc. (Appendix D). 
4.11 LESSON # 11: Final evaluation of the Multi-cultural unit 
Example of curriculum integration: oral and written review of Unit One and 
Two to prepare for semester test. 81 
4.11.1 Goal 
To record the final evaluation of the culture unit. 
4.11.2 Activities 
I asked the class to write in their journals a final evaluation of the Latino 
culture unit. They had to answer these questions: 
What did they like the most? 
What did they like the least? 
What were their personal opinions of the unit? 
4.11.3 Synthesis of student's comments 
Student # 1: "I loved studying different cultures because it was fun studying 
them and watching videos. But I did not like writing about them but its all part of the 
learning.  It was nice to study discrimination. I think it is important to learn about big 
issues that involve the whole world. We should try more stuff like this. And the 
issue on women's salaries kind of surprised me, I though that they got paid as much 
as men do. What I did not like it was the sitting here listening". 
Student # 2: "I think this class is very cool.  I like the fact that we are learning 
the Spanish language and also learning the culture and about discrimination. The 
thing I like the most is how we talk in class, like when we were talking about how the 
men make more money than the women, and how only the people (in class) could 
name off famous Latin Americans but no one else could say. The thing I did not like 82 
was when I would forget to get a book and had  trouble doing my homework. 
Everything about this class is fun and we do stuff besides learning the language 
and filling out worksheets". 
Student # 3: "I think the different cultures we learned about in this unit, the 
culture I like the Aztec's because they built their city on water. Also the big pyramids 
and temples they built within the city.  I liked all the different cultures that we learned 
I had no great opinions on just one. Then came the Incas how they built their city 
up in the mountains in Peru to stay away from enemy's. Their good  road systems 
through the mountains to the sea. The next is the Mayas I  liked their culture 
because they built a huge, huge civilization in Central and South America. The 
Mayas were great sculptors and made beautiful pottery. Another thing about the 
Mayas that impressed me was that they were very smart in mathematics. One thing 
about this unit I did not like was that, we should have talked a little more Latino 
language. But I don't regret learning about the Latino cultures that we learned in 
this unit". 
Student # 4: "What I think about this unit is it was neat and I had fun 
watching the movies because it was cool to see what they used to do up close and 
for real on the tv screen. Some things I liked most were how they built and designed 
their buildings and how they decided where they were going to build them.  I also 
enjoyed hearing about people/children and the way they dressed and the way they 
brought up their children.  I also really like their religions and beliefs, that was cool. 
Some things I did not like was the hard work we had to do and how sometimes we 
would go a week without learning a new Spanish word. And sometimes the movies 83 
were too long and boring.  I also didn't like and was mad about how the Spaniards 
just came into the Aztecs world and destroyed it without a second thought on the 
mater. All and all this whole unit was good learning and pretty fun". 
Student # 5: "What I liked the most about the culture unit was learning 
about who Latinos are. That they are all different people and just not "Mexicans". 
This unit also made me realize that just because you were born  in the United 
States, it does not actually make you a true American, cause everybody has 
ancestors from different countries such as Germany, France, etc. The thing I liked 
least about this class was not learning a whole lot of Spanish because we were 
taking a lot of time studying the backgrounds of the Mayas, Incas, etc.  I liked 
learning about those groups, but would have liked to learned more Spanish". 
Student # 6: "What I liked best about this unit was talking about the way 
men and women are treated differently, and how they are treated differently in the 
job field. What I did not like about this class or unit was having to learn about the 
Aztecs, Mayas, Incas, etc.  It was cool learning what type of sacrifices that they 
performed, and the way they handled their city and towns. I just would have rather 
learn the Spanish language then learn about all of these different cultures". 
Student # 7: "Well I thought it was interesting learning about the Incas, 
Mayas and Aztecs.  It was kinda neat to talk about different issues. But this class 
felt more like a Public Issues class than Spanish. Really the only thing reminding me 
it was a Spanish class was our accent.  I mean I can understand learning about the 
Aztecs, etc., but womans pay vs mens pay.  I didn't understand what that had to do 
with Spanish I. And if we did practice Spanish it went in one ear and out the other 84 
cause the next day, we were in a different subject.  I think you should've had one 
quarter talking in Spanish and the next teaching about culture and had a little review 
on the old stuff we learned instead of bringing a new lesson in and expect us to 
remember it when the next day all you do is teach about the Aztecs. And that's all 
I have to say about that". 
Student # 8: "The thing I liked the most was learning about discrimination. 
Discrimination affects everybody no matter who you are. So I thought it was good 
that we learned about it. My opinion about discrimination is that I don't think the 
world is ever gonna get rid of it unless you teach the younger kids about it so when 
they grow up they will accept everybody for who they are and for their background. 
I think the reason why we have so much discrimination now is because none  of the 
older people learned about it when they were young, in a way I believe their parents 
were like that so they were taught to be like that. So if this keep happening we will 
never get rid of it.  I didn't really like learning about the Mayas, Incas and the 
Aztecs. I know it was good learning about it but I didn't really enjoy it,  like I did 
discrimination". 
Student # 9: "I thought this culture unit was very interesting . The Mayas, 
Aztecs and Incas were all very fascinating groups of people, but I think my favorite 
was the Aztecs.  I liked talking about the equality issues, it really made me think, I 
also think it made everyone else think more about how the world works. It would be 
neat if people started teaching a second language to younger children, and even if 
the older crowd knew a second language I think that would help.  I never really 
realized the pay difference between men and women. I never really thought about 85 
it, but now that you pointed out ,  I do think women should start standing up for 
themselves. Its not fair, I think everyone's equal. Another thing I never really ever 
thought about was immigration. I'm glad you pointed out that they do help the US 
by working therefor they do pay taxes". 
Student # 10: "I thought it was good to learn about the culture. Different 
tribes to see from a different point of view because all the tribes have their own 
culture. The wars that they had. Spaniards came and destroyed a lot. Everything 
was neat to learn. It was good to learn those different cultures. I liked to watch the 
movies because it showed were they lived, how it looks like now and before. They 
talked a lot about what had happened to their people and who destroyed their 
village. They also showed the sacrifice why they would kill their own people. What 
I liked least was I think we spent a little bit too much time on cultures. But it was 
worth it  well it was the projects. We did not have very much time to work on it. 
Other than that it was cool!" 
Student # 11: "What I liked most in the culture unit in Spanish was learning 
about each culture background and how they used different methods of survival. 
I enjoyed the videos although some of them were boring. They showed you pictures 
of how the different cultures lived and how they built their houses and temples. I 
think that when we started talking about the racism against the Hispanic or any 
other cultural group different from us.  I think racism is caused by scared because 
they are different than us.  I didn't like anything least in this class thank you for 
taking your time to teach us the culture background". 86 
Student # 12: "I thought that the Mayas, Aztecs and Incas were most 
interesting out of the unit.  I think we needed more time and more information 
though. We needed to go deeper into the roots. It was good to learn about other 
cultures. It gives you a better look on the history, other people and yourself. I liked 
watching the film and seeing the interesting pictures on these different cultures. I 
thought that talking about discrimination and equality issues was good. It brought 
problems in this country to the surface. It made some kids that may not have known 
that this is a problem in the US. I thought we should go deeper into the subject. 
Talking about Latinos was good. It gave everybody an outlook on a different 
culture". 
Student # 13: "What I liked most about this class is when we were learning 
Spanish and worked out of the book because it was easy to learn, also how we 
learned about the Mayas, Incas and Aztecs but what I didn't like is how we had to 
do reports on them, because the first two reports were not very easy to do since we 
had to have a drawing or copy of a picture and also the report and the part on what 
I learned about them were not easy to finish in the time allowed". 
Student # 14: "The unit about everything was different. I wasn't expecting 
to learn about the cultures of Indians. But I got a lot of information on the way life 
was back then. It never came to mind about the way life is now.  I noticed the racism 
but I haven't really noticed that men and women had different wages. I thought that 
this country was over men being the best. I thought that we were all equal now, but 
I guess not". 87 
4.11.4 Researcher comments 
I decided to include the final evaluations, written by every student present 
that day, because they are quite descriptive and I believe they reflect the honest 
opinions of the class. 
The majority of students stated that they enjoyed the Latino Culture unit and 
that they learned about Latinos and the ancient civilizations.  Students also 
mentioned, almost unanimously, that this class had made them think about issues 
being faced in our society today: gender discrimination, racism, education issues, 
Multi-cultural perspectives, etc. They felt that it was very relevant to today's social 
problems. 
Some students very proud that they had learned some information that other 
classes had not. As an example, they cited that their group was the only one in the 
school that knew the names of famous Latinos living in the United States. 
Students told me that they did not like the fact that I had mostly lectured 
when I presented this unit. They were "sitting all the time," they liked some of the 
videos or films presented but some were "boring". a couple of students mentioned 
that they needed more time to write the reports required in class.  plan to I 
incorporate these comments when I develop new curricula. 
4.12 Summary 
A year ago the staff of the site school decided that every freshman had to 
take at least one year of a foreign language. This requirement brought up the issue 88 
of what to do with the students who failed the first semester. We thought that it was 
counterproductive, for the student and the class, to continue taking the second 
semester of the foreign language class. 
As a result a new class was created, I volunteered to teach it and I called it 
Latino history. It was conducted in English and it was open only to new freshman 
entering the high school and the students who had failed foreign language classes 
the first semester of the school year. 
The Latino history class enabled me to cover the materials that I did not have 
time to present to my Spanish One classes.  It also provided me with the freedom 
to explore many more issues than I was able to do during the previous semester. 
It was very exciting because I created the curriculum for a topic that is important and 
relevant to me. 
My Spanish One class had to be dissolved and my students had to either 
take Spanish One from a different instructor or at another period of the day with me. 
The last day of class I said farewell to my students and encouraged them to 
continue learning different languages and cultures. 
4.12.1 Educators 
I believe that as a society we are trying to correct the wrongs done in the past 
toward diverse cultural background groups. Some that previously have not received 
benefits are receiving them now. This is causing resentment on the part of the ones 
that in the past were the sole beneficiaries of the wealth in this country. 89 
Personally, this is evident to me, but it was confirmed when one student 
shared privately to me that she has personally experienced negative feelings being 
directed at her because she is a Native American. She did not feel comfortable 
sharing this information with the rest of the class. 
We need to remember that schools are mirrors of society. They respond to 
and reflect the larger community. Perhaps open expressions of racism are not as 
predominant now as they were in the past but we need to keep in mind that 
consequences of racism are always negative (Nietro, 1992). 
As educators we need to be aware and ready to respond when these issues 
surface in our classrooms. In the near future they are going to be emerging more 
often as the number of diverse cultural background groups increases. My study 
was a small attempt to foster awareness in the educational setting to this major shift 
in our society today. 
I believe that the whole high school benefited from this project because 
throughout the study my students talked and shared information with others in 
school.  learned this from conversations  had with other foreign language I I 
instructors as well as with faculty members in the staff room during lunch time. 
4.12.2 Parents and community 
I learned through the student's journals, conferences with parents, and staff 
in my school, that there are many educational issues of which the public does not 
have a clear understanding. One of them is bilingual education. The perception 90 
they shared with me is that bilingual education was created for minorities who could 
not or did not want to learn English. 
I believe that the fear in our society towards bilingual education is due to the 
perceived threat of the loss of a common language. Baron (1990) explains that the 
desire to require English as the only language while limiting other languages arises 
in times of economical and political upheaval. 
A study conducted by S. Santiestevan, 1991, indicated that the future of the 
English language is secure. Immigrants in this country want to and learn to speak 
English. The fear of losing a common language is inconsistent with reality. 
4.12.3 Students 
I wanted to erase the stereotype that Latino Culture is a by-product of an 
"uncivilized Indian past" (Ogbu and Matute-Bianchi, 1986).  Reading the final 
evaluations of the unit made me feel that I had succeeded in this area. The 
students seemed to have a greater appreciation for these ancient empires. Only 
one student described them as "tribes". 
We also discussed stereotyping, media representation of minorities and 
women. Every member of the class contributed to this interaction.  I realized that 
this group, consisting of six boys and thirteen girls, felt very comfortable speaking 
about gender issues and the statement "it isn't fair" came out several times during 
the dialogue. 91 
I  inferred, after the discussion in my classroom, that as a society we are 
gaining ground in awareness towards gender equity.  felt encouraged by this I 
knowledge and it is my personal bias that it is time to stress racial equality as well. 
At the end of the Latino Culture unit I thanked my students because I learned 
from them as much as I hope they learned from me. It is this interaction that makes 
teaching an exciting and invigorating experience.  I can honestly say that this has 
been a very rewarding experience and one that the students and I will not forget 
very easily. 92 
CHAPTER 5 - SUMMARY  
My qualitative research project was designed to provide educators with a 
more inclusive perspective so that they might more effectively address the changing 
ethnic composition of this country. For the first time in the modern history of the 
United States, there is not going to be a predominant Euroethnic majority. With this 
change, society as we now know it, has to change as well. As I learned from my 
study, we are no longer a melting pot, instead we are a mosaic composed of many 
pieces of many sizes, colors and shapes. 
Through the reading of the students' journals one can deduce that the 
conventional way of doing things can no longer remain. It is not possible to maintain 
physical, cultural and political isolation, even in the rural community in which this 
study was conducted. 
A look at the goals of my study indicates that they have been accomplished. 
I believe my students' awareness of similarities and differences among diverse 
cultural groups have increased. The desire to create a society in which the power 
distribution is evenly divided among all members has been generated in my 
students. 
When I repeat this unit I will: 
Utilize more open channels of communication. 
Involve and meet with parents, community and staff. 
Present information of multicultural and bilingual education. 93 
Clarify the process of becoming "multiculturally literate", a process which 
creates imbalance. The rewards outweigh the discomfort needed to arrive 
there. 
As my study proposed, it is necessary that society experience a period of 
adjustment. Literature in the field indicates that all of us, as individuals, need to be 
part in the adaptation process. The following suggestions were gleaned from the 
information gathered in my research project. 
5.1 Educators 
Reading through the students' journals, I concluded that we, as teachers, 
play a paramount role in the success of a project like this one. We need to know 
and understand our own culture. We have to be prepared emotionally to deal with 
subjects that are uncomfortable when traditional values of the educational system 
are questioned. 
The students in this study noted that a transformation had to occur partially 
in the classroom. A safe atmosphere must be provided for students to be open to 
dialogue and to state their opinions. The design of curriculum and the ability to 
create safe environments must be part of teacher education programs. Educators 
need to promote the importance of foreign language acquisition and multicultural 
education. Emphasis must be placed on the mutual benefit of the mainstream as 
well as that of diverse cultural background students. 
I clearly found that multicultural education classes should be an integral part 
of any program of learning. Students, regardless of their age and field of study, are 94 
members of society and as such they need to participate in the transformation 
process to cultural literacy. 
In public education, as my research indicates, teachers and administrators 
should become leaders to promote a gradual and positive realignment in the 
educational system. School administration should provide in-services training 
opportunities for teachers in foreign language acquisition and multicultural 
education, as well as make available the resources and support to implement 
changes. 
My research project strongly recommends the merger of culture with 
language. Curriculum specialists, school administrators, and teachers should 
advocate the incorporation of culture as an integral part of the teaching of the 
language. 
5.2 Parents/Community 
I  found that schools need to form a strong network of support and 
communication with parents and the community.  I believe the phrase "It takes a 
village...", perhaps lately a little overused, is nevertheless true. 
Writings in multicultural education indicate that it will take a combined effort 
among every member of society to create changes. I found that this idea was 
reflected in the journal entries of my students. The goal of a multicultural curriculum 
is to provide an equal system in which every student has the opportunity to 
peacefully develop to his or her potential. 95 
One of the weaknesses of my study is that I did not establish a better 
channel of communication between parents and the researcher. I found that some 
parents were not supportive of bilingual education taught in an immersion format. 
Perhaps their lack of support was due to a deficit of knowledge and information. 
We, as members of the educational community, should join forces with 
diverse and mainstream parents because we share a common goal, a better future 
for our youth and the wish that our children will become strong, independent and 
successful adults. 
5.3 Students 
As I learned from my study, students enjoyed, most of the time, the learning 
of the Latino Culture unit .  They felt good that we discussed issues that they see 
relevant and applicable to today's social issues. 
Throughout the development of this project, they were a constant challenge 
for me as well as a tool for learning and inspiration. I found that they were insightful 
and honest. They had the courage to state their opinions even if they conflicted with 
mine. 
My desire to create a bridge of understanding between mainstream American 
students and Latinos has been fulfilled. The students at the high school come to 
me now and openly talk about issues concerning Latinos as well as diversity in 
general. The school as a whole has benefited from the Latino Culture unit.  But, 
unfortunately, due to budget cuts we have lost two foreign language teachers. Now 96 
we require students to take a year of foreign language either at their freshman or 
sophomore year. 
Students are the future and the most valuable asset we have. I hope that 
through this project  have encouraged them to continue learning different I 
languages and cultures and have broadened their horizons by providing them with 
new cultural perspectives. 
5.4 Further research considerations 
It is inevitable that after a project like this, many ramifications and "what ifs..." 
occur.  I wonder if this project could also be offered at the middle school level as a 
means of fostering cultural awareness in those students. Perhaps school districts 
should also offer programs or multicultural courses at the elementary level. 
At the high school level this project easily can be a semester class. The 
resistance that I received while teaching the unit was mainly because students felt 
that they were not learning the Spanish language. Their concern can be avoided 
by offering the Latino Culture class as a social studies course by itself.  However, 
at the end of the unit, my students had an equal level of proficiency than the other 
Spanish One students as confirmed by the Spanish One instructor who taught the 
second semester of the class when mine was dissolved. 
Another dimension to this research could be added if this were a long-term 
project. Students could be interviewed once a year for three consecutive years and 
compare their answers in order to determine any attitudinal changes that occurred 
in them due to the exposure to the Latino culture unit. 97 
My research project can be adapted to meet the Certificate of Initial Mastery 
requirements as proposed by the Oregon Education Reform Act. In order to comply 
with the standard of second language proficiency, students need to communicate 
in a language other than English. They have to develop cultural understanding and 
compare and contrast cultural practices of the first and second language cultures. 
They also have to reinforce and increase knowledge of other subjects through the 
second language. 
My research project was one phase towards a new cultural understanding 
and awareness.  I decided to focus my study on Latino culture because I was 
teaching Spanish and I am familiar with the culture.  believe this project can be I 
extended to cover any diverse cultural group. 
5.5 Researcher personal comments 
A year later after the research project was completed, five of the students 
who were involved in the study requested to take Spanish Two from me. I would like 
to add that these were the students who were the most reluctant to participate in the 
Latino culture unit. 
The oral skills of my former students are more significant than the other 
students in the class when comparing the language proficiency in Spanish Two 
between the two groups. This statement was corroborated by the other Spanish 
instructor in the school.  They are also more willing to talk in class about 
international and national news. The topics include Latin American countries, racial 
issues, diversity, etc. 98 
Unfortunately my study did not include Latino students and I believe this is 
a weakness of this research project. Due to the increasing Latino population in this 
country it is important to address the responsibilities that Latinos have as members 
of this society. 
It is my personal belief that we, Latinos, have the responsibility to help our 
youth adjust, function, and be successful in society. We have to instill a sense of 
mutual acceptance for who we are, Latinos and also Americans. We do not need 
to give up who we are to belong in society. We have to accept, embrace, and be 
proud of our heritage. At the same time we need to realize that we are one piece 
in the "mosaic" that this country is becoming. 
As Latinos, we need to become an integral part of the political, economical, 
and educational system of the country. We can do this by encouraging our children 
to remain in school and acquire the tools necessary to succeed in the future. We 
can help them by learning English and other languages while teaching and 
maintaining the Spanish language. 
The results of my research project emphasize the need to accommodate our 
emerging population in order to empower all. It is my personal belief that La union 
hace la fuerza (unity creates strength) and together we can take positive steps 
towards this unity. 
Another recommendation that I would like to stress is the notion that culture 
and language go together. And culture is an integral part in the teaching of foreign 
languages. The understanding and awareness that we are seeking through 
multicultural education emerges via knowledge of a variety of cultures. 99 
It is my hope that some day multicultural education courses will be offered 
and required of every student in the United States at each level of their education. 
The skills learned in these classes are beneficial to all Americans. We do not only 
get to know and understand others but more importantly we get to know and 
understand ourselves. 
It is my hope that my research project provided my students with a new 
awareness and understanding of another culture. I believe this is very important for 
the future of our country and the world. My research project is but one small step 
in that direction. 100 
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APPENDIX A 
Latino Culture and History  
Questionnaire  
Circle the answer that most accurately describes your knowledge of Latino history 
and culture: 
1.	  Largest single ethnic group in the United States by the year 2000: 
a.	  Hispanics or Latinos 
b.	  African Americans 
c.	  Native Americans 
2.	  State with the largest Latino population: 
a.	  Texas 
b.	  California 
c.	  New York 
3.	  A Latino is a person from: 
a.	  Mexico 
b.	  Puerto Rico 
c.	  Spanish-speaking country 
4.	  The majority of Latinos are: 
a.	  Protestant 
b.	  Roman Catholic 
c.	  Yoruba 
5.	  The largest number of Latinos in the USA are of  birth or 
ancestry: 
a.	  Central and South America 108 
7 
b.  Puerto Rican 
c.	  Mexican 
6.	  Christopher Columbus first saw America in  .  The island's 
name: 
a.	  Cuba 
b.	  Bahamas 
c.	  Haiti 
Name the three highly developed Native American cultures in the Americas 
at the time of Columbus arrival: 
and 
8.	  Circle the names of the Spanish conquistadors that conquered Mexico and 
Peru: 
a.	  Francisco Pizarro 
b.	  Hernando Cortes 
c.	  Junipero Serra 
9.	  Was Texas ever a Spanish province? 
a.	  Yes 
b.	  No 
10.	  The early settlers of California were called: 
a.	  Mestizos 
b.	  Mulattos 
c.	  Californios 
11.	  When did the Mexican war take place? 
a.	  1846-48 
b.	  1750-52 
c.	  1492-94 109 
12.	  Who won at the Alamo? 
a.	  Texans 
b.	  Americans 
c.	  Mexicans 
13.	  Circle three foods Cortes and his men discovered on the tables of 
Montezuma: 
Sweet tamales  tomatoes  tortillas  chiles 
coconuts  pigs  turkeys  beef 
chocolate  chicken 
14.	  Why do Mexican-Americans celebrate Cinco de Mayo? 
a.	  Independence from France 
b.	  Independence from Spain 
c.	  Independence from England 
15.	  The reason for the Spanish-American War of 1898 was: 
a.	  To help liberate Texas from Mexico 
b.	  To help liberate Cuba from Spain 
c.	  To help liberate California from Mexico 
16.	  Puerto Rico is: 
a.	  Country 
b.	  State 
c.	  US protectorate 
17.	  Which statement is true? Latinos like: 
a.	  To dance 
b.	  To take siestas 
c.	  To participate in sports 110 
18.	  The favorite game of Latinos: 
a.	  Baseball 
b.	  Soccer 
c.	  Basketball 
19.	  How long does it take to be academic proficient in a second language (to be 
able to participate in a class with native speakers)? 
a.	  2-4 years 
b.	  5-7 years 
c.	  8-11 years 
20.	  Mexicans speak Mexican? 
a.	  True 
b.	  False 
21.	  Does bilingual education mean we'll all be speaking Spanish soon? 
a.	  True 
b.	  False 
22.	  Latinos have two last names? 
a.	  True 
b.	  False 
23.	  Can you name two famous Latinos in USA? 
a. 
b. 
24.	  All Latinos like to sing and play the guitar? 
a.	  True 
b.	  False 111 
25.	  Name two cultural differences between Latinos and Americans: 
1 
2. 
26.	  Name two cultural similarities between Latinos and Americans: 
1. 
2. 
27.	  What is prejudice? 
28.	  What is discrimination? 
29.	  What can you do to help stop discrimination? 
30.	  What can you do to help create an equal society among all members? 
31.	  Do you think it is easy to adapt to a new culture and language? 
1.	  Yes 
2.	  No  
Why?  112 
32.	  Do you think it is easy to attend schools when you do not understand 
language and culture? 
1.	  Yes 
2.	  No  
Why?  
33.	  Define who is an American? 
34.	  Do we have diverse ethnic groups at Toledo High School? 
1.	  Yes 
2.	  No  
What kind?  
35.	  How would you promote awareness and understanding towards diverse 
groups in our society today? 
36.	  Comments about the Latino history and culture unit: 113 
APPENDIX B 
The House on Mango Street 
Sandra Cisneros 
Those who don't know any better come into our 
neighborhood scared. They think we're dangerous. They 
think we will attack them with shiny knives. They are stupid 
people who are lost and got here by mistake. 
But we aren't afraid. We know the guy with the 
crooked eye is Davey the Baby's brother, and the tall one 
next to him in the straw brim, that's Rosa's Eddie V. And the 
big one that looks like a dumb grown man, he's Fat Boy, 
though he's not fat anymore nor a boy. 
All brown all around, we are safe. But watch us drive 
into a neighborhood of another color and our knees go 
shakity-shake and our car windows get rolled up tight and 
our eyes look straight. Yeah. That is how it goes and goes. 
Sandra Cisneros, © 1989 114 
APPENDIX C 
The Incas 
1.  The Incas were ...  (Two paragraphs). 
2.  Poster of the Incas 
3.  One fact about the Incas that has impressed me (one paragraph). 
4.  About the Incas I have learned ...  (one page). 115 
APPENDIX D  
Titles in visual representation of Latino Culture unit 
The Children's Kingdom (pictures of children from various 
countries of the world). 
1 
2.	  Are You a Racist? (pictures of people from different races). 
3.	  Now, Big Ideas Come in All Sizes (pictures of diversified 
countries). 
4.	  Who's In The World? (pictures of people from several 
countries). 
5.	  We Are All The Same! (pictures of people's faces from all over 
the world). 
6.	  The Promotion of Culture (pictures of buildings from different 
countries). 
7	  Don't Judge By The Color of The Skin! (pictures of people from 
diverse cultural background performing different activities). 
8.	  Eagle on Cactus (Aztec Legend). 
9.	  Why Be a Racist? (pictures from people from many countries). 
10.	  Double-Headed Serpent ( Aztec legend). 
11.	  Do you have racism? (pictures of people from different races). 
12.	  Aztec Warrior. 
13.	  The Aztec's Calendar. 116 
Appendix E 
Glossary - Definition of Terms 117 
Glossary - Definition of Terms 
Bilingual education. An educational approach that involves the use of two 
languages of instruction at some point in the student's school career. a brief 
description of bilingual programs are: 
Bilingual/bicultural education. The cultures of both languages are part of the 
curriculum. 
Immersion bilingual education.  The second language is the medium of 
instruction for a year or two before the native language is introduced in the 
classroom. By the fifth or sixth year of schooling instruction is provided in 
both languages in equal amounts of time. 
Submersion bilingual education. The native language of the student is not used 
as a medium of instruction.  Students are placed in a totally English-
language environment. 
Two-way bilingual education. Develops bilingualism in native English speaker 
students and those for whom English is a second language by integrating 
both groups (Nieto, 1992). 
Diversity. The state or fact of being diverse; difference; unlikeness; variety (Steein 
& Urdang, 1979). 
Hispanic. American citizen or resident of Spanish descent (Steein & Urdang, 
1979). 118 
Institutional racism. The belief in the inferiority of a group of people because of 
the race which they belong.  It is reflected by creating laws, customs and 
practices that result in racial inequalities in society (Nieto, 1992). 
Latino. The term Latino is used as a cover term in reference to individuals of 
Spanish-speaking origin (Scarcella, 1990). 
Minorities. A group differing in race, religion, or ethnic background, from the 
majority of the population, especially when the difference is obvious and 
causes or is likely to cause members to be treated unfairly (Steein & Urdang, 
1979). 
Multi-cultural education.  It is a term that represents an educational reform 
movement whose major goal is to change the structure of educational 
institutions. The change desired is to provide an equal chance to achieve 
academically in school to all students regardless of their race, religion, 
gender, or ethnic background (Banks, 1989). 